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The Global Voices Symposium is designed to educate, inform, 
and contribute to ongoing conversations to strengthen global 
consciousness and awareness on the University of Dayton’s campus 
and within the larger Dayton community. It brings together faculty, 
staff, students, and community leaders to discuss and find ways to 
enhance global engagement within our community. It is the 
symposium’s hope that these conversations will help us to find 
commonality in the human experience, identify things that unite 
rather than divide, and enable us to engage one another to learn and 
be informed. The symposium challenges us to continue to dare as we 
build a vibrant, diverse, inclusive, and multicultural community. 
The symposium is presented by the Alumni Chair in Humanities 
with additional support from the Provost; the College of Arts and 
Sciences; the departments of English, history, philosophy, and 
religious studies; the Multi-Ethnic Education and Engagement 
Center; and the Center for International Programs. 
These proceedings contain content voluntarily provided by the 
participants; some presenters opted not to include their presentation 
materials in the proceedings. Texts have been edited for clarity. 
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Introduction 
The Global Voices symposium on the University of Dayton 
campus is designed to educate, inform, and contribute to ongoing 
conversations to strengthen global consciousness and awareness on 
the University of Dayton’s campus and the larger Dayton 
community. It brings together faculty, staff, students, and community 
leaders to discuss and find ways to enhance global engagement 
within our community. It is the symposium’s hope that these 
conversations will help us to find commonality in the human 
experience, identify those things that unite rather than divide, and 
enable us to engage one another to learn and be informed. The 
symposium challenges us to continue to dare as we build a vibrant 
diverse, inclusive, and multicultural community. 
Working on the Symposium entailed collaboration with many 
people across campus, the local community, and the nation at large. 
It is impossible to list the names of all who helped the realization of 
this project; however, the Global Voices Symposium Planning 
Committee, composed of Dr. Chris Agnew and Ms. Sangita Gosalia, 
would like to express thanks to a few people for the incredible 
support they provided.  
University of Dayton President Dr. Eric Spina’s vision that we 
create a “university for the common good” enabled us to think in 
bold new directions. We thank you. 
We extend our thanks to Dr. Paul Benson, Provost of the 
University of Dayton, and to Dr. Jason Pierce, dean of the College of 
Arts and Sciences, who both believed in us to get this done. We 
thank you for the continuous support.  
Our thanks go to the chairs of the humanities disciplines for their 
continuous support of our program.  
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The staff at the office of the Alumni Chair in Humanities was 
magnificent. Ms. Heidi Haas, the administrative assistant, and 
student assistant Bharath Kumar Inguva took care of all the 
arrangements.  
Our gratitude goes out to all the presenters: students, alumni, 
faculty, staff, and our colleagues from the City of Dayton and 
Sinclair Community College. It was a joy to listen to you.  
We extend our thanks to Anne Pici for copy editing this volume. 
Thank you for a rapid turnaround. 
Finally, we want to recognize faculty, staff, students, and all 
present for buying into the idea that the University of Dayton and the 
larger Dayton community together make a global space, and 
therefore must continue to search for ways to turn that notion into 
reality. 
— Julius A. Amin, Professor of History and  
Alumni Chair in Humanities 
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Opening Remarks 
Paul Benson, Provost 
Good evening. It is wonderful to see all of you here in what is an 
especially busy time in the Spring Term for everyone on our campus. 
Thank you for participating in the Global Voices Symposium this 
week.  
Our campus owes particular thanks to Dr. Julius Amin, the 
Alumni Chair in Humanities, for launching this annual symposium 
as one of his office’s signature initiatives. In the wake of the 
pathbreaking 2016 symposium on race in UD’s history and 
institutional culture, Julius decided to highlight the value and impact 
of the humanities at UD by convening this symposium for 
exploration and interrogation of the University’s work on global and 
intercultural learning, scholarship, partnerships, and engagement, 
work that was affirmed in President Spina’s April 2017 inaugural 
address on UD’s Strategic Vision. This exploration is especially 
opportune this year as we launch university-wide planning processes 
for diversity, equity, and inclusion in each division and as the Center 
for International Programs conducts its own strategic planning 
process to reflect on its mission and future goals.  
Markers of pointed challenges to global understanding, 
relationship building across national boundaries, and development of 
resilient intercultural competencies abound. Each day, we are 
confronted with news of geopolitical conflict and violence, news of 
resurgent ethnocentric nationalisms, news of fear about cross-
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cultural contact and engagement, and signs of entrenched, willful 
ignorance about so many of the rich traditions, values, languages, 
and frameworks of meaning-making that shape the experience of the 
human family across the globe. As profoundly disturbing as these 
and related challenges are, it is vitally important for our educational 
and scholarly work as students, faculty, and staff that we continue to 
refine and advance UD’s institutional goals for global and 
intercultural learning, discovery, and engagement.  
This is also vitally important for our own personal journeys. For 
we cannot begin to fathom who we are as persons until we examine 
and appreciate the wonderfully fruitful, multifarious, and culturally 
diverse streams of human life and understanding that have formed 
us, that make the world our home, and that implicate the world right 
here in our campus community in Dayton, Ohio—one of the themes 
of Julius’ address this evening. International and intercultural study 
and exploration are not optional for us.  
Thank you again for participating in this symposium, and special 
thanks for Dr. Amin, his office, and the symposium planning 
committee for organizing this week’s presentations and 
conversations for us. 
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Invocation  
Father Joseph Kozar, S.M., Assistant Rector 
Loving God, we gather here today to promote global 
consciousness and awareness as it is expressed on this campus and 
beyond. We draw on the expertise of alumni, faculty, staff, students 
and community leaders to join in the critical endeavor of creating an 
inclusive community. May this continuing symposium help us to 
function effectively as a catalyst for change and foster a sense of 
well being and communion on our campus. 
Believing in the power of direct connection, may our 
conversations on topics of race, gender, privilege, human rights, and 
wealth and poverty held across different organizations and 
disciplines enable all of us to speak the truth of our individual 
experience in a way that fosters solidarity. In doing so may we build 
bridges across divides and form an inclusive community that acts as 
a crucible for change in wider society. Give us the courage to suggest 
what practically can be done to be a multitalented and multicultural 
community. 
Gracious God of all of us, we give you thanks for the differences 
you have created among us—each with gifts to offer to the campus 
community. Let us see the relevance and importance of our differing 
points of view and cultural perspectives to foster the type of 
communal awareness that embraces difference. 
Let the new understanding which emerges from the shared 
experience in the Cameroon immersion be a starting point for a 
recognition of the interconnectedness of community life and culture 
even across continental divides. May this awareness, along with 
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reflection on the experiences of those who lived in China and South 
America, expand campus interest in international affairs and deepen 
and invigorate campus life. Let the stories people tell in this 
symposium help us find commonality in human experience and 
identify those things which united rather than divide us. 
Give our campus community the wisdom and the leadership that 
is needed for true dialogue on this campus. Holy Creator, You have 
given us many ways to receive your messages and love your creation 
better. Strengthen our courage so that we accept the challenges you 
present to us. May the Humanities Symposium Global Voices on the 
University of Dayton lift up developing partnerships and strengthen 
UD’s inclusive community. Bless us as we journey on to new 
projects and as we embrace ever widening horizons. Empower us to 
accept President Spina’s challenge to become “the university for the 
common good,” keep us ready to learn of new and challenging ways 
to honor our diversity and become partners in mission at the 
University of Dayton and in the greater Dayton community. We ask 
this in your Name. AMEN. 
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Introduction of Keynote Speaker 
Amy Anderson, Associate Provost for  
Global and Intercultural Affairs 
It is my great honor and pleasure to call Dr. Julius Amin both a 
friend and colleague, and to introduce him to you this evening. I’m 
thrilled we have the opportunity to hear from Dr. Amin this evening 
about a critical global issue. I had the good fortune to travel with 
Julius to Cameroon about five years ago, and I learned so much from 
him. We appreciate his willingness to share his expertise and 
personal experiences about the current conflict and anglophone crisis 
in Cameroon.  
Before I do the formal introduction, I want to thank Julius for his 
incredible work as Alumni Chair and for his leadership in organizing 
these Global Voices symposia for the last three years. They have 
been a highlight of the year and enriched students, community, 
faculty and staff alike. Let’s give Julius a round of applause for his 
efforts.  
It's always interesting to introduce a colleague since we don’t 
always know the depth of the gifts we have among us. Let me share 
with you a little about Dr. Julius Amin.  
He is professor of history and Alumni Chair in Humanities at the 
University of Dayton. Originally from Cameroon, Julius received his 
BA from the University of Yaoundé (Cameroon) and his Ph.D. from 
Texas Tech University. During his tenure here at the University, 
Julius has taught many history courses and has also served on 
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dissertation committees in the School of Education and Health 
Sciences.  
In terms of University governance and service, Julius 
• Served eight years as chair of the Department of History. 
• Organized the first ever Symposium on Race on the University 
of Dayton campus. 
• Co-founded the Africana Studies minor, which he coordinated 
for over fifteen years. 
• Co-founded and led the University of Dayton Cameroon 
immersion program for over two decades. 
• Served on numerous committees, including Research Council, 
College of Arts and Sciences promotion committee, Faculty 
Board, human resources, Faculty Hearing Committee on 
Grievances, University Diversity Committee, Faculty 
Development Committee, Black History Month Planning 
Committee, and many others.  
A program that is special to me, Julius participated in the 
University’s faculty development program, the Global Education 
Seminar to South America, and has been the faculty facilitator for 
the past three years for the GES program to West Africa—Togo and 
Ghana, specifically—and will lead faculty to South Africa this 
summer. Julius’ work on this program is advancing our faculty and 
UD community to realize our efforts to become a globally inclusive 
campus that is learning, leading, and serving for the common good. 
He is also an external examiner of the Institute of African 
Studies at the University of Ghana.  
A prolific scholar, Julius has published several books and edited 
volumes including, among others: 
• The Peace Corps in Cameroon 
• African Immersion: American College Students in Cameroon 
• Postcolonial Cameroon: Politics, Economy, and Society (co-
edited) 
• Myth & Reality: Reflections on our Travels Through West 
Africa 
• 2019 Proceedings of the Global Voices Symposium 
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His scholarly articles and book reviews have been published in 
numerous journals:  
• African Studies Review 
• Africa Today 
• Africa Spectrum 
• African Insight 
• Journal of Contemporary African Studies 
• Journal of Modern African Studies 
• Journal of Black Studies 
• Journal of Asian and African Studies 
• The International Journal of African Historical Studies 
• Cahiers d’etudes Africaines 
• Trans-African Journal of History 
• The South African Journal of International Affairs 
• Revue Française D’Histoire D’Outre-Mer 
• Journal of American History 
• America Historical Review 
• Western Journal of Black Studies 
• Ohio History 
Julius’ opinion piece articles are equally as informative and 
widely read, and have been published in, among others: 
• The Conversation 
• Newsweek 
• Salon 
• Pambazuka News 
• Africa 24 
• All Africa 
• Dayton Daily News 
• Cleveland Plain Dealer 
His on-air commentaries have been carried by the BBC, Voice of 
America, NPR, CGTN America, Kaya FM Radio South Africa, and 
many others.  
Julius has received many awards, including: 
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• University of Dayton Alumni Award for Faculty Scholarship 
• The College of Arts & Sciences Award for Outstanding 
Scholarship 
• The John F. Kennedy Marjorie Kovler Research Fellowship 
Currently he is working on two book projects simultaneously: 50 
Years of the Peace Corps and Cameroon’s Anglophone Crisis.  
Julius is a tireless advocate for global awareness because he 
knows that our future depends on it.  
Please join me in welcoming Dr. Julius Amin.  
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Keynote Address 
A Dayton, Ohio, Community  
Casts Two Challenging Questions:  
Why Does Africa Matter?  
Why Care about Cameroon’s 
Anglophone Crisis? 
Julius A. Amin 
Dr. Anderson, thank you for the kind words.  
Once more, I welcome all of you to this event.  
It is an honor to be here today to speak about the importance of 
global consciousness and awareness in our community. Certainly, 
this topic sounds important, even if it also sounds a bit 
overwhelming. That word global can seem intimidating, particularly 
when even the local challenges us. But this evening I hope to narrow 
the globe down and speak about Africa, and about the ongoing 
Anglophone Conflict in Cameroon. My hope is to show how and 
why the African Continent and Cameroon matter to us in this room 
and beyond.  
Let me start by telling you a few things about myself. I was born 
and raised in Cameroon, West Africa. It is a small country, 
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comparable in size to the state of California. Yet it is such a diverse 
country. Its 25 million inhabitants belong to over 200 ethnic groups 
speaking over 200 languages. My village in Cameroon is known as 
Lewoh. In most Sub-Saharan African societies, the village is the 
bedrock unit of the community. From the village, residents receive 
their identity, sense of purpose, and direction. The political system is 
stable and forward-looking, and the social values stress equality and 
protection for all. Hard work is rewarded. There is a system of ethics 
in place to ensure morality and social responsibility. It is an all-
inclusive community. There is respect for humanity. Visitors and 
new settlers are welcomed and protected. The village is a strong and 
vibrant community. It is the culture of the Bantu-speaking people.  
Throughout my journey from West Africa to Dayton, Ohio, well-
meaning folks have told me that I have done well. I always thank 
them for the compliment, but I also correct them by stating that my 
family has done well, and my village has done well. For I know that 
no matter how far I journey in the life, I will always be part of a 
group, a family, a community.  
My college years were spent in Cameroon at the University of 
Yaoundé, and then I did my graduate work at West Texas State 
University and Texas Tech University. At both Texas institutions, I 
gained a deeper understanding of American culture. There, my 
involvement in the community enriched my knowledge about 
American civilization. It was a lesson in diversity, tolerance, and 
human understanding. It was equally a lesson in the contours of 
America’s racial thought and relations. In fact, my education on both 
sides of the Atlantic has had an enduring impact on my personal, 
professional, and social development. My village culture, education, 
and geographical place imbedded in me the sense of multiple layers 
and levels of consciousness: village, black, college educated, 
international, Cameroonian, Cameroonian American, African 
American, African, and American. My scholarship, teaching, and 
worldview have been shaped by all those values. 
During my tenure within the University of Dayton Community, I 
have observed closely the intellectual development of hundreds and 
hundreds and hundreds of students, and I have been a witness to the 
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emergence of the university into a truly international campus. Our 
education program here has introduced the campus community to 
most, if not all, of the critical challenges faced by today’s generation: 
race, gender, environment, climate change, sustainability, war and 
peace, freedom and responsibility, tolerance and intolerance, and 
wealth and poverty. As a result, UD students who truly embrace the 
opportunities and challenges offered them graduate better equipped 
to participate effectively as citizens and leaders in the global 
community.  
To focus more particularly on the present, however, it is not too 
much to assert that this is a defining moment here on our campus. It 
is a time of innovation, ingenuity, and creativity. As a part of its 
Catholic Marianist Tradition, the University has instituted a series of 
bold actions and experiments to enhance its mission. There are 
initiatives in the area of diversity and inclusion, multicultural 
engagement, gender equity, global awareness, and human rights. 
University President Eric Spina’s challenge to create a “University 
for the Common Good” serves as the engine room to realize those 
goals. Benchmarks are in place to assess and ensure the success of 
these developments. 
The University of Dayton’s mission is all encompassing. It seeks 
to educate the whole person: “Spirit, mind, and body.” The 
humanities’ disciplines serve as the bedrock foundation in this effort. 
In those disciplines, students are challenged to think critically about 
the community and the world in which they live. It is from there that 
students gain the preparation to achieve the University’s institutional 
learning goals of the Common Academic Program. The humanities 
are at the root of a well-grounded liberal education. They are vital in 
our mission to create a global-conscious environment.  
Yesterday and today we listened to excellent presentations about 
the urgency of stepping out of our cultural and historical “bubbles” 
in order to better understand our wider global community. Those 
presentations were educational, challenging, and I hope, 
inspirational. The panelists drew upon their experiences to 
emphasize the importance of global engagement. Their presentations 
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underscored the argument that any kind of national fortress mentality 
is simply no longer tenable. 
My focus this evening on Africa’s and Cameroon’s Anglophone 
Conflict is a logical prolongation of those presentations. Africa is an 
old and ancient place, yet generations of people have been mis-
educated about the continent—and I must add, this includes Africans 
themselves. Many have been told that human “civilization” never 
arrived in Africa, and as a result, the people lack the ability to engage 
in any complex analysis. In fact, one of the great philosophers of 
modern times, Georg Wilhelm Friedrich Hegel, dismissed Africa as a 
wasteland inhabited by “untamed” people. Unfortunately, those ideas 
became integral to modern thought and have been transmitted from 
generation to generation.  
At the beginning of this semester, I distributed notecards to 
students in my History of Modern Africa class and asked them to 
write down adjectives that come to mind when they hear the word 
Africa. What does Africa mean, I asked them? They were told not to 
write their names on the notecards, and they had about five minutes 
before I collected their responses.  
Through the years I have often assigned this exercise to students. 
It is an idea that I borrowed from the historian Curtis Keim, who 
performed this exercise many times and later published a book about 
the experience entitled Mistaking Africa: Curiosities and Inventions 
of the American Mind. In his book, Keim shared typical adjectives 
that were used to describe Africa. They included poor, disease, 
backward, primitive, and so on. Occasionally words such as culture, 
family, strong religions, trade, and kings have been used.  
Well, descriptions from my students this semester and in other 
semesters mirrored those in Keim’s book. I do not believe my 
students had read the book or were familiar with it, but their 
responses were not surprising. Those labels are prevalent in the 
literature, in casual conversations, in jokes, on tv, and everywhere. 
They are a part of an embedded vocabulary in our society’s socio-
cultural landscape. This exercise that I give to students helps me to 
gauge the level of students’ knowledge of Africa.  
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But I also ask them why they will want to take a class on Africa, 
given all the negatives. Here responses are more varied. Many note 
that Africa remains a mystery and they thought this was their 
opportunity to delve into the unknown continent. Occasionally, there 
will be students thinking about Peace Corps or other forms of service 
in the African continent after graduation. And of course, there will be 
those pragmatic students who state that the class fulfilled part of their 
degree requirements. I always hope for even that one student who 
will say that they are taking the class because the professor is the 
most exciting on this campus. It looks like I will be waiting much 
longer.  
Whatever the responses, though, it is always a joy to find a 
diverse group of students in my class—because it gives me the 
opportunity to humanize the continent. The renowned political 
scientist Ali Mazrui often stated that, centuries ago, when Europeans 
came to Africa, they discovered the mountains, rivers, and 
vegetation, even named some in their own honor (Lake Victoria, 
Victoria Falls, etc.), but they never discovered the African people. 
Therefore, my African history classes introduce students to the 
creativity, community, and developments of the African people.  
However, it will be incorrect for me to stand here and say that 
Africa is free of those things designated by the adjectives and nouns 
used by Keim’s students and mine. Africa has those vices, but it is 
problematic to use them as the sole measurement of the continent. 
The novelist Chimamanda Ngozi Adichie spoke about “The danger 
of single story” when she warned,  
Show a people as one thing, as only one thing over and over 
again, and that is what they become. … The single story 
creates stereotypes, and the problem with stereotypes is not 
that they are untrue, but they are incomplete. They make one 
story become the only story. 
Observers of Africa usually fail to include in their analyses the 
different facets of the continent. For example, hospitality, inclusive 
community, and social responsibility. All three are integral to the 
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essence of Africa, and yet all three are usually excluded. The 
Ghanaian philosopher Kwame Gyekye noted,  
One of the achievements of our [African] society was the 
universal hospitality on which [i.e., the members of the 
community] could rely. … Hospitality is one of the most 
sacred and ancient customs of Bantuland and is found 
everywhere. [Someone] will give his best house and his 
evening meal to a guest, without the slightest thought that he 
is doing anything extraordinary. 
So then, what is Africa? 
In sheer size, Africa is huge—over three times the size of the 
United States of America. With 54 nations, it is the second largest 
continent in the world. Its 1.2 billion people belong to hundreds of 
ethnic groups speaking over 1,000 languages. Africa’s complexity is 
displayed in so many ways. In size alone, the different nations of 
Africa represent a contrast. For example, Nigeria is three times the 
size of England, and twice the size of California. Algeria is about 
three and a half times the size of Texas. But then there are also 
smaller countries. The Gambia is only 30 miles wide … and about 
300 miles long. So, size itself contributes to complexities.  
Africa’s history is long and rich. It is the continent of pyramids, 
of the culture Great Zimbabwe, of the origin of humans, of the 
agricultural revolution, of the Bantu migration, and of great human 
community. It was the birthplace of great historical figures: Imhotep, 
Mansa Musa, King Alfonso, Yaa Asantawaa, Nnamdi Azikiwe, 
Julius Nyerere, Kwame Nkrumah, Charlotte Maxeke, and Nelson 
Mandela.  
But Africa was impacted by the adverse forces of slavery, 
conquest, and colonialism. During the Trans-Atlantic Slave Trade, 
Africa was heavily depopulated. The Slave Trade was, indeed, the 
largest “forced migration” in human history. It provided part of the 
capital for the European industrial revolution and resulted in the 
Black Diaspora whereby people of African descent and their culture 
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were scattered all over the world. The political, economic, social, 
and cultural contribution of blacks to global systems are immense.  
In addition to its complexity, Africa is home to numerous raw 
materials and minerals: cocoa, coffee, rubber, palm oil, timber, 
diamond, gold, and uranium. And then there is coltan. Is everyone 
familiar with coltan? Eighty percent of the world’s coltan, a mineral 
essential for the software industry, is in the Congo. Cell phones, 
laptops, play stations, or PX4—all need coltan to work.  
Africa has oil too. Need I say more?  
The continent’s resources remain vital to global industries. For 
example, China’s economy would collapse quickly without the raw 
materials from Africa. In short, Africa matters. Everyone on this side 
of the Atlantic is a beneficiary of an aspect of Africa’s enormous 
resources.  
Yet, for all the things that Africa provides to the world, the 
continent is still unable to reconcile its past with the present. It is still 
haunted by the evils of slavery and colonialism. History helps us to 
understand how things came to be what they are so that we can 
capture the present and the shape the future.  
While natural disasters such as famine and drought were 
unavoidable, other problems in Africa have been largely of human 
creation. There has been the curse of dictators who disguised 
themselves as saviors of their countries. The journalist Blaine 
Harden has described them as “the good, the bad, and the greedy.” 
There are other problems. Obviously, you have heard of destructive 
wars and genocide in Rwanda, Liberia, Sierra Leone, and Sudan. 
And there has been radicalism—Boko Haram, the Lord’s Resistance 
Army, or Joseph Kony’s movement, among others. These problems 
dominated headlines when they occurred—and when resolved, other 
crises and problems emerged in rapid succession. The supply seems 
endless. 
One such began in October 2016. Recent political struggles in 
Cameroon have engulfed the nation into what is known as the 
Anglophone Crisis. A peaceful protest started by lawyers and 
teachers to improve working conditions quickly turned violent. 
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Cameroon’s President Paul Biya responded to the protest with 
intimidation, arrests, and torture, and voices that called for complete 
secession of the Anglophone regions from the Republic of Cameroon 
gained momentum, and created a virtual Ambazonia Republic. They 
formed a military wing, Ambazonia Self-Defence Force, which 
attacked and disrupted economic and social services in the region.  
The Crisis attracted global attention and headlines. The 
Guardian newspaper has described what is taking place in Cameroon 
as “genocide.” The Conversation likened the crisis to an emerging 
Rwanda. And in a recent article in The New York Times, Imbolo 
Mbue, author of Behold the Dreamers, reflected on the crisis in this 
way: 
Across my part of Cameroon, the violence rages on, and the 
hopelessness grows. A village in which I lived as a little girl 
is now deserted. A town in which I spent several formative 
years is now overrun by criminals taking advantage of the 
chaos. I watch music videos from my childhood and choke 
up. “Don’t come to Cameroon right now,” I’ve been advised 
by friends and relatives. I’m taking their advice. I’m staying 
away for a while even as I dream of the day when our 
country will truly be ours. 
So here today I ask this question: How could a region with so 
much potential degenerate so quickly into the abyss? Again, history 
helps in our search for answers.  
Typically referred to as “Africa in miniature,” Cameroon was 
annexed first by Germany, and later split into two unequal halves—
one half handed to Britain and the other, larger half to France. In 
1960 French Cameroon obtained independence, and the following 
year it reunified with British Southern Cameroons to form the 
Federal Republic of Cameroon.  
 Though Cameroon’s Anglophone region makes up roughly 
twenty percent of the country, it produced a significant portion of the 
country’s exports. Despite that, the region was riddled with severe 
economic and social problems. Anglophones felt cheated out of the 
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center of power and the nation’s economic wealth. The population 
was mobilized and vowed not to rest until the tide was turned.  
Initially, the protestors were not deterred by government forces. 
Interviews conducted in Cameroon revealed their determination. For 
example, “You cannot kill an idea with military weapons” was one 
respondent’s answer to a questionnaire, an answer reflecting the 
opinion of many others. Respondents scorned what they labeled a 
“military occupation” of the Anglophone regions. Interviewees 
declared that the protest was against “colonial oppression,” 
“government corruption,” “economic injustice,” “discrimination,” 
“unemployment,” “poverty,” and “Biya’s nearly forty years reign as 
president.”  
By the end of the second year of the crisis it was clear how 
severe the toll had become. Until a few years ago, Cameroon was a 
nation on the move. Despite its political, economic, and social 
problems, the country was peaceful, attracting people from all over 
the world. For example, the University of Dayton had, for over two 
decades, run immersion programs in the country. So had the 
University of South Carolina. Cameroon was also an international 
center where major conferences, symposia, and cultural activities 
took place.  
Traditionally, Cameroon was among the safest nations to visit on 
the African continent. Tourists flocked to the nation so they could 
hike the mountains, hang out on the nation’s beaches, visit the rain 
forest, enjoy the outdoors and the celebrated evening ambience—and 
and most importantly they had come to enjoy and learn from the 
people’s famous courtesy and communal culture. A visit to the cities 
of Limbe, Kribi, Kumba, and Buea was revealing of the nation’s 
hospitality. In Bamenda—one cannot miss out on the Saddle Hill 
Ranch Resort. UD students have been there. Back then, not so long 
ago, the idea of Cameroon reflected the best of humanity, integrity, 
and respect. Members of any Cameroon community have a sacred 
obligation to promote the well-being of others. Extending the hand of 
friendship is an integral aspect of the culture of Bantu-speaking 
people.  
But the Anglophone conflict is changing that.  
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The conflict has created a culture of fear and terror in the region. 
Here is just one story of the plight of a teacher in Bamenda in her 
late 20s becoming an internally displaced person: A member of the 
Ambazonia “boys” came to her class disguised as one of the 
students. He wore the school uniform and sat quietly in the back. At 
the end of the class, the student approached her with a warning: 
“Why are you coming to school? You must obey our orders. I know 
you. … I know where you live. … This is the only warning you will 
get.” It was nerve-racking, she said, more especially as some of her 
colleagues had already been tortured. For a moment she considered 
escaping into the bush but decided to get out of the region. “Those 
boys do not joke,” she said. She packed-up a few belongings, left her 
child with family, and headed to Douala. She imagined it would be a 
temporary move, but after two years, she has doubts about returning 
to Bamenda. She has applied for several jobs but has yet to be 
invited for a single interview. Her life, she said, has been turned 
upside down. At times, she cries, noting God will guide her through 
the hard times. 
This teacher’s story—this mother’s story—is not unique. And in 
addition to the terror, there have been more profound economic 
consequences. The region’s main agrobusiness facility, the 
Cameroon Development Corporation, the very heart of the region’s 
economy, is in ruins. Plantations that once produced palm oil are no 
longer operational. Workers at banana plantations are brutalized, and 
rubber processors have been repeatedly attacked. Families that 
depended on cocoa for their livelihood now face a life of destitution. 
Horrifying too is how protestors now speak freely about their 
methods of punishment, including “short sleeve or long sleeve,” a 
brutal form of punishment and torture used during the Liberian and 
Sierra Leonean wars. “Short sleeve” was when entire forearm was 
cut off; “long sleeve” involved chopping off the hand. 
A disturbing aspect of the conflict is the gradual erosion of key 
parts of the people’s culture. Let me give you an example. Funeral 
celebrations are a significant aspect of Cameroonian culture. But it 
appears these festivities are disappearing. I’ve heard the stories 
firsthand. Cameroonians, irrespective of where they reside, typically 
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prefer their burial sites to be in their villages of origin. Remember I 
told you about the deep value one’s village holds. But not anymore. 
Increasingly, people are buried anywhere possible.  
Another example: Traditional rulers, known for the role they 
played in things such as conflict resolution and preservation of the 
people’s culture, are escaping from their communities, and in many 
cases their residences are vandalized. Separatists’ forces have struck 
terror among the people, one effective terror tactic being the 
kidnapping of a community’s rulers. Cameroonians in diaspora do 
not come home anymore for fear of kidnap. A resident of Buea who 
had initially supported the protest stated that “we have suffered long 
enough. … Amba should leave us alone.” That was not a unique 
situation. Similar stories were repeatedly told. 
Responses to questionnaires revealed an overwhelming concern 
about one negative impact of the Crisis—the impact on the region’s 
youth. One respondent wrote, “Many of these kids have stopped their 
education especially those whose parents are not financially viable. 
Many ladies especially in rural areas are becoming premature 
mothers while boys become thieves, fighters… These kids now bear 
a foundation of anger, war, misconduct etc.” Other respondents 
reported on youth activities and created a chilling list of 
“normalized” life: “drugs,” “teenage pregnancy,” “petit theft,” 
“arm[ed] robbery,” “baby mothers,” “physical and psychological 
trauma,” “school dropouts,” “rebels,” “rape,” “killings,” 
“prostitution,” and “illiteracy.” One descriptive term used carries an 
unforgettable tinge to it, and that word is the word “diabolic.” It 
doesn’t take much imagination to see that, with schools closed, what 
easy targets youths become, either for separatists’ recruiters or 
killings by government forces. So many parents answering the 
questionnaire lamented the unenviable position in which the conflict 
put their children.  
And there is more. In Anglophone Cameroon communities, daily 
insults prevail against the most basic services. Take the practical 
matter of trash collection. It no longer exists. The result? Trash is 
piling up in the cities. Another gruesome result: corpses can be seen 
on roadways. Less repulsive but just as punishing: Businesses such 
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as night clubs, hotels, restaurants that traditionally operated in the 
evenings have been bankrupted, have vanished. The list of everyday 
damage and hardship goes on. School buildings remain empty. 
Refugees and internally displaced persons are nowhere close to 
returning to their homes. More and more of those who initially 
supported the protest have come to have a buyer’s remorse. A life in 
terror is not what they had hoped to gain. They long for the life they 
had in the pre-protest era. Many noted that peace can never be taken 
for granted.  
The overriding question remains—why should people in this 
room and community care about Cameroon’s Anglophone Crisis? I 
answer this pesky question with three challenging observations. 
First, the Anglophone Conflict is a lesson in nightmares because 
both sides in the conflict have committed gross human rights 
violations. We here should care on moral grounds. Evil occurs when 
good men and women look the other way. In the trail of tears that is 
human history, atrocities increased in severity whenever the world 
did nothing. Immense human rights abuses are taking place right 
now—this evening, this hour—in the Anglophone region of 
Cameroon. The world cannot wait until things reach the magnitude 
of the Rwanda genocide before intervention. As citizens of UD, as 
citizens of the U.S., as citizens of the world, we cannot and must not 
look away in times of gross human rights violations.  
Second, there’s no doubt that global powers know exactly what’s 
happening in Cameroon. In June 2018, the U.S. Subcommittee on 
Africa, Global Health, Global Human Rights, and International 
Organizations in Washington, D.C, heard witness testimonies about 
the graphic nature of hostilities in Cameroon. All these groups and 
organizations are aware of the recent attack in the Ngarbuh 
community in the Anglophone region where 13 of the 22 people 
burned alive were children.  
But for the recent condemnation of the Ngarbuh massacre, a 
cursory glance at the U.S. embassy website in Yaoundé reveals, it’s 
mostly business as usual for the two countries. American citizens are 
warned to avoid travelling to Cameroon’s English-speaking 
regions—but that’s the extent of it. 
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On its official embassy website, meanwhile, France refers to 
Cameroon as a “friend” and a “partner.” It calls for “restraint.” 
Considering how vital the country is to its strategic interests in the 
West African region, one might expect France to say—or do—more. 
Even though President Emmanuel Macron of France recently spoke 
of “intolerable human rights abuses” taking place in Cameroon, he 
provided no concrete steps on how to address the Anglophone 
Problem. 
China’s actions in this saga have also been extremely frustrating. 
At the last Forum of China-African Cooperation in Beijing, 
Cameroon’s President Paul Biya was given the red-carpet treatment. 
No Chinese leaders, and none from the rest of Africa, made any 
public statements about the Anglophone crisis. 
All of this is extremely vexing given Cameroon’s strategic 
importance. For many years the U.S. monitored its interest in 
Equatorial Guinea from Yaoundé. Cameroon and the U.S. are 
partners in coordinating efforts against Boko Haram and other global 
terrorist groups. 
Cameroon is vital to France’s interest in the West African 
region. The Anglophone crisis could destabilize the region by 
snowballing into neighboring countries. And other former French 
colonies will be watching with interest, noting the European power’s 
hands-off approach. Though Cameroon is a small country, the 
Anglophone Crisis can eventually become an enormous global 
headache and heartache. The lessons of history warn against 
unchecked aggression, and appeasement. Nations that apply a social 
justice imperative to their conduct of foreign policy endure as great 
powers.  
China’s policy of non-intervention in another country’s domestic 
affairs has only strengthened the resolve of continental tyrants. Biya 
remains one of China’s key allies in the region. Publicly, China’s 
Premier Li Keqiang has said little about the ongoing Anglophone 
Crisis. Instead, he’s given more money to Biya’s government and 
enjoys cordial relations with the longtime leader. It must be noted 
that China’s policy of non-intervention doesn’t apply when its 
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interests are threatened. China intervened in Zambia’s elections to 
safeguard its interests there. 
Equally, something must be said about the African Union’s 
colossal failure to act. The organization has done little besides 
calling on the Biya government to negotiate with warring factions. 
At a moment of maximum need the African Union remains ill-
equipped, ill-ready, and ill-willing to take decisive action. The 
African Union is quickly turning into a fraternal organization in 
which members get away with whatever they do.  
Third, the University of Dayton’s involvement in Cameroon 
spans over two decades. Begun in the mid-1990s, the University of 
Dayton Cameroon immersion program lasted until 2017, when the 
Anglophone crisis took a different form. Our students are familiar 
with many of the areas which form the core of the conflict: Kumba, 
Buea, Bafut, Ndawara, Tole, Douala, Bamenda, and many more. 
Former immersion participants are tormented by the ongoing conflict 
in Cameroon. Many interned at the Kumba District Hospital, which 
was burned down. They remember many sites that have either been 
destroyed or abandoned. They are afraid to ask about specific people 
for fear of the answer they may get. They wonder how a country 
which gave them so much, and which became a part of them, can so 
quickly degenerate. So, we here should care because, as we sing in 
our fight song, “UD, our hearts ring true.”  
The book Africa Immersion, American College Students in 
Cameroon contains reflections from personal journals and diaries of 
former immersion participants about the meaning of Cameroon 
immersion to them. I will read a few of them.  
Gretchen Scheidler: “These people have touched my life 
so strongly over the last month. They’ve all been so much 
more than friends or host family members. These people 
made me one of them. I became a Nnoko Mbele daughter; I 
was a big sister, a little sister, a daughter, a granddaughter, a 
cousin, a niece, a neighbor. I cooked their meals, I played 
their games, I spoke their language, I prayed in their 
traditions. Theirs became mine. I am now ‘Dibo.’ I’m ‘black 
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man.’ I’m a Gretchen that’s different from the one that 
arrived in Cameroon a month ago.” 
 
Kelly Dougherty: “The people of Cameroon…taught me 
how to live and I am forever indebted to them.” 
 
Adrienne Berger: “Cameroon was a “once in a lifetime 
experience. … I am so happy and grateful that I was able to 
be a part of it.” 
 
Tiffany Wyatt: “I’ve gained so much just being around a 
family who loves and laughs. It has brought me back to 
reality and back to all the things that really matter. … The 
Cameroon immersion program fundamentally changed my 
life…being in Africa gave me time to sit back and examine 
the ways in which I act.”  
 
Victoria Berthé: “I left Cameroon feeling self-confident, 
self-assured, and normal.”  
 
Kristen Kemp “It was refreshing to be embraced in such a 
wonderful culture.”  
 
Erin Dougherty: “People here will welcome you into their 
homes, workplaces, and churches everywhere we went. It 
really did not matter how much or how little they had; they 
were willing to share with us. They were constantly 
concerned with our feelings and our needs because we were 
their guests. … I think we could definitely learn a lesson 
from these people.” 
 
Joe Weyman: “Going to UD was the best choice I made in 
the first 18 years of my life. Going on this trip was the best 
decision I made at UD.”  
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Sarah Spurgeon: “It [the immersion experience] was 
refreshing. … [The host family’s] hearts touched my heart. 
Their faith strengthened my faith. Their voices made me 
want to shout their words loud and break through the 
injustice they experienced. If this immersion taught me 
anything, it is that the interconnectedness of the human race 
is highly underestimated by its members. Why is it that we 
view people who live in countries other than our own as 
‘different’ and unable to connect with us and us with them? I 
could refrain from using the cliché ‘we’re all connected,’ but 
it really is true when it comes down to it. We all laugh at 
funny things. We grieve. We feel longing. We feel pain. We 
comfort each other. We sing. We eat. We dream. We live our 
lives. … It is only when we stop and think about it that we 
realize how much really connects us.” 
 
Anna Scott: “[I] wasn’t brought up in a diverse 
environment. … I think it is safe to say that the University of 
Dayton isn’t a very diverse school either. … I’m so fortunate 
to have gone through this experience and throw my beliefs 
for a loop, because I am certainly a better person.” 
 
Emily Petrus (on departure day from Cameroon): “I will 
never be the same. … I have loved deeply, laughed hard, 
cried softly. I have lived and breathed Africa. … A piece of 
my heart will surely remain here. … I must not forget or 
abandon the ideas and perspective formed by the people who 
turned my life. I will be better. And remember: ‘No 
condition is Permanent’.”  
Another excerpt describes the experiences of several others:  
Emily Teaford used the treatment accorded her in 
Cameroon to reflect on treatment of minority groups back in 
the US. As a minority in Cameroon she was not 
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“marginalized” because she “looked different.” She received 
special treatment wherever she went. “This is a far 
cry…from the treatment I have seen of many minorities in 
my own country.” She emerged from this experience a 
different person vowing to pay more attention to the way 
everyone is treated. 
 
Erin Anderson was “treated like a queen.” Yet, as she 
wrote, “this is not always the case in the United States. … 
African Americans, really any minority, are looked down 
upon and not respected in the way they should. As 
Americans I think it is important that we are more respectful 
of all races, everyone deserves the same respect,” she 
continued. 
 
Anne Gabonay Frank agreed: “I think an interesting reality 
was being a racial/ethnic minority. … I drew comparisons to 
being a racial/ethnic minority in the United States. The 
attention I received in Cameroon was. … very positive and 
welcoming, whereas I am sure that is not the experience for 
minorities, immigrants, and foreign visitors in the United 
States.” 
 
For Katie Eberhard, the Cameroon experience was a superb 
crowning of her education at Dayton. “The people of 
Cameroon taught me what it means to be human, what 
aspects are universal, and how beautiful diversity can be,” 
she wrote. 
Now, after hearing these comments, you can understand why 
alumni of immersion and friends of Cameroon are bothered by the 
Anglophone Crisis. The University of Dayton and alumni of the 
immersion program can do more. It may require additional pressure 
on Congressional representatives to do more through government 
channels. The public library in the City of Kumba is named in honor 
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of a UD alumni, Anne Gabonay Frank, whose words were among 
those just quoted. Better communication with the library may inform 
us about other possibilities. Already, alumni of the immersion 
program have worked with the K-Town Association of Atlanta to 
provide medical supplies to the needy in Kumba. There can be better 
coordination with local leaders and civic groups.  
I feel compelled to return to themes of hope, hospitality, and 
friendship, which I discussed earlier in my talk. The flash points 
must not deter from the idea of Africa and Cameroon. As a student 
of history, I can tell you that the Anglophone Conflict will eventually 
subside. Faculty who participated in the University of Dayton Global 
Education Program Africa learned much about the African people. 
The people are reflective, they are hardworking, and they continue to 
do the best they can with the best they have. It is this spirit of 
ingenuity which keeps them going. They own businesses, run their 
educational institutions, run their governments, celebrate victories of 
their sporting teams, desire their children do well in school, and 
aspire to be better at whatever they do. They are ordinary human 
beings doing ordinary things, as do others in other parts of the world. 
But they are also extraordinary. Global consciousness and awareness 
challenge previous perceptions of Africa’s incapability.  
The African experience emboldened immersion and faculty 
participants. They discovered the African people, became their 
friends, hung out with them, danced with them, and by so doing they 
expanded their philosophical horizon of what it means to be human. 
They learned about themselves—about their strengths and 
vulnerabilities. Having experienced what and how it feels to be a 
minority, they gained a new awareness on how to promote diversity 
and more inclusive communities. They learned to respect difference 
rather than simply tolerate difference. Everyone is a member of the 
human family, and therefore entitled to the same human decency and 
respect. Upon their return, the immersion participants began to serve 
as a vanguard for global awareness and intercultural education on 
campus and beyond. Global consciousness is a wave of the future. 
The experience confirmed to former immersion and Global 
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Education Seminar Africa participants that “The world is a book and 
those who do not travel read only one page.”  
Africa, indeed, matters.  
We here, indeed, care about Cameroon’s Anglophone Crisis. 
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Why the Symposium on Global Voices 
Remains Relevant in Campus and Local 
Community Discourse 
Joann Wright Mawasha; Furaha Henry-Jones;  
Ernesto Velasquez; Bernard Jones Jr. 
In this session, panelists addressed the question of relevance and 
importance of global awareness on college campuses and beyond. 
They approached the topic through different disciplinary and 
professional lenses as they discussed a wide array of experiences. 
Their presentations more fully humanized the impact of global 
awareness and raised questions and challenges that were vital to the 
overall symposium conversation. 
Joann Wright Mawasha 
Good afternoon. My name is Joann Wright Mawasha, and I am 
the Deputy Director at the Dayton Human Relations Council. The 
HRC was created in 1962 to protect and enforce the civil rights of 
our residents through protections against discrimination around 
housing, employment, accommodations, and credit card transactions. 
We also ensure that a percentage of every contract awarded by the 
city is allocated to women, minorities, and small businesses. We also 
are committed to ensuring that the relationship between the 
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community and police remains civil and open. And finally, we 
welcome immigrants and refugees from all over the world through 
our Welcome Dayton program. We attempt to integrate the incoming 
immigrants and refugees into the receiving community through 
intercultural exchanges in employment, education, culture and arts, 
and government and justice. 
I think this symposium on Global voices continues to remain 
relevant on campus and local community discourse. I believe that 
building community is necessary. Global engagement, at its essence, 
is about committing to meaningful relationships with partners in 
other parts of the world. On a local level, it means committing to 
meaningful relationships within our community with different people 
from different communities. How that would look for me is 
university students, faculty, and staff going into the communities in 
which they live, play, pray, and work and providing outreach in their 
respective fields. It means that at every table I sit at, I speak to social 
justice and mental health issues that impact polices, funding, and 
action needed to improve our world and engage our communities. 
This engagement should be more than just theories; it should be 
an engagement on a practical level. It represents a movement beyond 
the mechanics of carrying out more traditional, campus-based 
international activities and implies dedication to a deeper and more 
prolonged commitment to partnerships—locally , nationally, and 
internationally—for mutual benefit.  
Among the many types of global ventures, the most basic and 
most common are relatively small-scale collaborations, often 
spearheaded by faculty. However, if we want to continue to foster a 
sense of inclusion and belonging, we need to go deeper.  
That’s something I’m always thinking about in the work that we 
do. I am continually thinking on ways to make whichever space that 
I am in more accessible to everyone. I am always looking for where 
and how people gather, who is at the table, who is not at the table, 
and why not. I am thinking about ways in which the voiceless and 
most vulnerable in our communities can be given a voice to speak 
their truth. Universally, however, I am thinking how do we create 
and build spaces so that people feel welcomed?  
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My goal is to always deepen and broaden the conversations that 
continue to shift our preconceived notions of what is normal or 
acceptable and how we engage with others who may be different 
than ourselves. I do this on a global level, national level, state level, 
local level, and even in my home.  
So, representation is really important to me. As a woman of 
color from the Caribbean, as a clinical psychologist, as a researcher, 
as a mother, wife, and daughter—in all of my multiple identities—
representation is extremely important. The message that I spread is 
that people come from all walks of life and they bring their 
experiences, all of which are to be valued.  
I want people to begin to understand that there are broader global 
issues that impact us in our local communities. My role, therefore, is 
to foster a sense of creativity and curiosity in the work that we do 
and in the people that we work with, so that they can begin to 
understand the connectivity of the world we now live in, and so that 
they do their part in their respective fields to expand the dialogue and 
move into action. 
I recently met Eddie Koen, who is the new CEO of the Urban 
League of Greater SW Ohio. He said something that has stuck with 
me. He said meaningful change comes as a result of the proximity of 
our relationships and how we concretize love. To me, this means that 
concretizing love must move to become action, as opposed to just 
thinking about what that means. And you know, this will look and 
feel differently for everyone. However, if we all move in the same 
direction, towards the goal of reaching out and helping each other in 
concrete ways, I believe that it will make a difference in the lives of 
the people we serve as well as in the communities in which we live, 
play, pray, work, and gather. Therefore, if we want change that is 
lasting and sustaining, we will have to slow down, build 
relationships, and work on issues that impact us all.  
Furaha Henry-Jones 
I met a woman fairly recently who—when we were introduced—
refused to say my name. This is not a wholly unusual experience for 
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me. My name is not in English, and many speakers of only one 
language feel a little fear when they hear it—fear they’ll say the 
wrong thing and possibly insult me. Plain old fear of being wrong. 
It’s one of many normal, very human responses when encountering 
something outside of our regular experiences. I get that. So normally 
I am very gentle and I say, “It’s okay. It’s fu-ra-ha.” The person 
repeats it, and whether they say it perfectly or not, I say, “Beautiful.” 
I believe these tiny encounters with linguistic difference can maybe 
translate into tiny openings of the mind. The person then often sets 
about happily practicing my name and often I wish they would stop 
because I know that when I see them again in a week, they’ll proudly 
exclaim, “Hi, Furaha, how are you?” And I will ask myself, “Oh my 
goodness, is this man’s name Bob? Mike? Geesh. Or is this Susan or 
Jennifer?” 
So, I met this woman and upon our introduction she says, “I’m 
never going to say that.” I started my little spiel. “It’s not too bad … 
fu-ra-ha.” She responded with an indignant, “I am never going to say 
that. It’s too different.” Now that—that was beyond insulting. It was 
infuriating. You. You are so different, I refuse to acknowledge you. 
Though this Symposium has been in existence for years and I 
live locally, this is my first time attending, and so when I was invited 
to speak to the question “Why does the Symposium on Global 
Voices Remain Relevant on Campus and in the Local Community?” 
initially I thought, “I must read the previous symposium publications 
to learn more about earlier dialogues and panels, and I need to 
research what is happening in the local community related to the 
issues and ideas raised, and I probably should consult with some of 
my UD contacts to learn more about their campus and their overall 
efforts to promote global consciousness and inclusion. But then I met 
the woman who refused to say my name. 
And I realized that from where I sit, which is typically a 
classroom over on West Third St. at Sinclair Community College, 
the symposium is more than relevant—it is necessary—because it 
provides a dedicated time and location for our community to listen, 
learn, and share with others who appreciate and understand the value 
of ideas and actions like internationalizing curriculum or studying 
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abroad. Like an annual check-up, it provides a designated time for us 
to take the pulse of the community as it relates to raising global 
consciousness. 
The walls of my institution are porous. What is happening in the 
community directly and immediately affects our students, and they 
bring that right into the classroom, into advising, into financial aid, 
into the library. This includes all of our students—from those born in 
the United States to immigrants and international students. Unlike 
educational institutions where students work, eat, sleep, pray, and 
play on or near campus, my students are often navigating a variety of 
worlds in one day. This is not to say UD students are not navigating 
worlds—I was an undergraduate who lived on campus and so I 
understand that transformative experience. But it is a very different 
thing to learn new ideas about the world in your, say, sociology or 
African, Asian, Latin American Literature course than it is to go 
immediately to work, where your abrasive co-worker wants the 
president to build that wall, or than it is to go home to your tender 
and loving wife—who refuses to say someone’s name because it is 
too different. 
Sinclair was founded by a Scottish immigrant, David A. Sinclair, 
who stated, “Find the Need and Endeavor to Meet It.” This has 
become our motto and is the driver of the work we do. My colleague, 
historian Faheem Curtis-Khidr and I saw a need for community 
college students to travel outside of the Miami Valley, outside of 
Ohio, outside of the United States and go to Africa, specifically 
South Africa. Sinclair has had successful short-term study abroad 
programs to South America, Europe, and Asia, but there had not 
been any study abroad trips to Africa. Why was that? I believe it is 
primarily because the systems and policies were not in place to assist 
faculty to facilitate the creation of study abroad programs until the 
last few years. Prior to creating an International Education Office 
and hiring a director, Sinclair study abroad programs were usually 
created and led by faculty or staff who had the networks in place to 
make it happen. But I also believe the broader community’s spoken 
and unspoken questions probably had some influence on the lack of a 
set program: Why do community college students need to travel 
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internationally? How will this help them get a job? Is this somehow 
going to be a misuse of our money? What does Africa offer us 
anyway? I believe those questions had influence. 
We looked around us and we saw a need. We saw African 
American students who had little understanding of this piece of their 
heritage, and they replaced knowledge with romantic ideals of Africa 
or ugly distortions. We saw non-Black students who also had hurtful 
misperceptions or stereotypes. And we saw our African students, 
mostly new immigrants trying to make new lives while facing 
stereotypes in and outside of the classroom. We believed our 
students would be strengthened and opened up by short-term study in 
Durban, South Africa, just as we were when we first travelled there. 
We believed it would make them better citizens, better human 
beings. 
Fortunately, with the creation of the International Education 
Office, a Global Exploration Award was created, which allows 
faculty to propose an idea for their own study in another country so 
they can create related curriculum, either for use in their regular 
courses at Sinclair or, like Faheem and I did, to plan a study abroad 
opportunity. In 2017 we travelled to Durban in conjunction with Dr. 
Jennifer Subban’s Wright Lead Program at Wright State University. 
We wanted our program, The Ubuntu South Africa Study Abroad 
Program, to be a transformative experience for community college 
students—one that would cause them to return home and work for 
positive changes within their own lives, families, and communities. 
We want them to always remember that they are part of a picture 
larger than just Dayton, Ohio. And that local and global are not 
disparate things on opposite ends of a spectrum. 
In Durban, they learn how South African leaders have worked 
for social change and they study the parallels between South African 
and U.S. history. Students spend the majority of their time in 
Durban, a coastal city in eastern South Africa’s KwaZulu-Natal 
province. The city is in part known for being an epicenter of 
revolutionary ideas for social change, as both Gandhi (the leader of 
India’s independence movement against British colonial rule) and 
John Langalibele Dube (the first president of the organization that 
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became the African National Congress) spent time there. Through 
lectures and first-hand experiences, students broaden their 
understanding of the nature, depth, and history of intercultural 
exchange between the United States, South Africa, and India. 
At the root of what we do is the idea that our students are the 
eyes and ears of their communities. While in Africa they are 
representing their families and friends and neighborhoods, and when 
they return they are the storytellers and disseminators of new 
knowledge in their worlds. They are conduits. They are bridges. 
They are humans who understand that what happens in their houses 
or on their streets is not and never has been separate from what 
happens in the rest of the world. And our program is just one piece of 
Sinclair’s developing internationalization plans.  
What does any of this have to do with the woman who refused to 
say my name? Her refusal is one symptom of the closed mindset of 
Americans who, despite the fact that their lives are highly influenced 
by globalization, refuse to listen and learn from global voices. But I 
guarantee you, if that woman doesn’t become a Sinclair student at 
some point in her life, she has family and friends who are or will be. 
My hope is that as we at Sinclair promote internationalization 
throughout the college, one of those Sinclair family members or 
friends will begin to challenge her fear, maybe even influence a 
paradigm shift … maybe even get her to say “fu-ra-ha” one day. 
Which, by the way, means Happiness. 
In closing, I’d like to share a quote from “Global is Not the 
Opposite of Local: Advocacy for Community College International 
Education” by Rosalind Latiner Raby and Edward J. Valeau:  
Regardless of intent, rationale, or application, international 
education has always been part of the US community college 
because there has always been a need for students to deal 
with cross-border and global agendas. Yet, despite 
increasing public attention, the number of international 
programs has not grown appreciably in the last few decades 
and the field has not advanced beyond a negligible level. 
Consistently, research finds that the predominant issue 
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preventing community college students from gaining 
international literacy skills is not a lack of student interest, 
but lack of institutionalization that truncates access to 
programmatic options. We suggest that at the core lies the 
incorrect belief that there is a diametrical connection 
between local and global. (16) 
Thank you for listening, and I hope to see you again at next 
year’s annual check-up. 
Work Cited 
Latiner Raby, Rosalind, and Edward J. Valeau. “Global is Not the 
Opposite of Local: Advocacy for Community College 
International Education” International Education at Community 
Colleges: Themes, Practices, and Case Studies. Palgrave 
Macmillan Ltd., 2016. 
Ernesto Velasquez 
I appreciate Dr. Julius Amin’s invitation for me to speak on the 
global voices panel he organized for the Spring 2020 semester at the 
University of Dayton. He has created a venue for myself and the 
other presenters to offer critical contributions to the way global 
matters get framed and articulated in academic circles and campus 
discourses. I submit these brief, sketchy remarks in this local context 
with the hope that the University of Dayton develops a deeper 
critical reflexivity with respect to what seems as normal, standard 
procedure and best practices, and what passes as post-cultural. I hope 
these remarks urge you to begin asking what it could mean for the 
University of Dayton to decolonize itself. What does it mean for you 
to be a colonized intellectual? What could it mean for you to begin 
the struggle towards decolonizing your mind, knowledge, 
neighborhood, cities, and wider world? Is it possible to think beyond 
Western European rationality? Part of what it means to take 
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colonization seriously is to acknowledge that there is a crisis of 
knowledge and reason.  
One symptom of not registering the gravity of the crisis of 
knowledge is to assume there is none. Crisis of knowledge? Just 
looking at the technologies we have available and the developments 
in science suggest otherwise. It might seem we need more of this 
kind of knowledge, that perhaps the knowledge emerging from 
STEM programs can solve the contemporary problems we face. But 
to think so would be problematic in part because it does not 
acknowledge that those disciplinary formations are not post-cultural 
but rather presuppose a political ontology that involves a set of 
binaries—man/nature, mind/body, etc.—and practices that end up 
designing human beings and environments in a culturally specific 
way. We should not be surprised to find that headphones, cell 
phones, laptops, and streaming on tablets are technologies that 
inscribe in us the values of efficiency and hyper-individualism. Does 
it matter that we listen to music played live in the street with people 
as opposed to our wireless Bluetooth headphones? Another symptom 
that the crisis of knowledge is not registered is there is too much 
enchantment with the rhetoric of Euro-modernity such that there is a 
tendency to celebrate or affirm things that actually are indicators of 
decadence. We went from “Christianize or I kill you” in the 16th 
century, to “civilize or I kill you” in the 18th and 19th centuries, to 
“develop or I kill you” in the 20th century, to more recently 
“democratize or I kill you.”  
Our panel focused on one question. Why do global voices 
matter? This question presupposes that there are global voices and 
that this fact can have some kind of valence. But what really are 
global voices?  
During a philosophy department meeting, the topic of how we 
could build a more diversified curriculum came up. A senior faculty 
member, now retired and who shall remain nameless, was baffled at 
such a question and said, “Why do we have to diversify philosophy? 
We teach a diversity of views. We teach Plato, Aristotle, Locke, 
Hume, and Kant.” For this tenured full professor, ignorant of the 
liberation struggles from which the invocation of such a concept 
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emerges, simply meant different Western European philosophical 
perspectives. This professor’s view of diversity is not original. In his 
1867 inaugural address at St. Andrews, J.S. Mill argued for a 
Eurocentric notion of diversity to ground a liberal education; one in 
which people should learn Latin and Greek, as opposed to other 
barbarian languages, and Western European thought because any 
deep thought worthy of human significance was nowhere else to be 
found in the world. It is old hat within some feminist and critical race 
discourses to indicate the exclusion, silencing, and explicitly racist 
and sexists views of non-white-male others throughout the history of 
Western European philosophy.  
Outside of these kinds of critical intellectual currents, the 
traditional, often rehearsed Eurocentric narrative of the history of 
philosophy—as proceeding along a linear developmental track 
through the ancient, medieval, renaissance, modern, 18th and 19th 
century and contemporary periods—still predominates to function as 
the unquestioned background in many philosophy courses and 
introduction to philosophy books. This is not simply unique to 
philosophy but to all the disciplines—the natural sciences, social 
sciences, and humanities—and in the professional schools. The latter 
often function as applications of Western European theory to various 
domains in society—the economic, political, and cultural (if we 
follow the contentious 18th century way carving up the social into 
these three hard and sharp spheres). So Eurocentric epistemology is 
alive and well. It continues to thrive through the westernized 
university which houses it and continually reproduces it, and past, 
present, and future generations consume it throughout the planet. We 
in the Americas have had a 500-year steady diet of this kind of 
knowledge production and practices for at least since the first 
westernized universities were transplanted from Europe to the 
Caribbean during the Spanish colonization of the Americas. The 
University of Santo Domingo, the first westernized university in the 
western hemisphere, was established in 1538 in the Caribbean. The 
University of Mexico, the first westernized university in North 
America, was established in 1551. The University of San Marcos, the 
first westernized university in the Americas, was founded in 1551. 
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These historical colonial considerations help us to begin to 
denaturalize school and not take for granted that we operate within 
simply universities. When it is said, “I go to university X” or “My 
major is philosophy or chemistry or history or ethnic studies or 
biology or economics,” we simultaneously and uncritically perform 
an erasure of the colonial context from which we are situated and 
normalize the idea that the university is post-cultural and its 
epistemological foundations are based on a post-cultural/ethnicity 
binary. In order to situate ourselves—faculty, students, staff, and 
administrators—in a more accurate, historically and ethically 
responsible fashion, we should be aware of the university as a 
culturally particular global structure of power. We should think of 
curriculum, programming, campus culture, and institutional mission 
within this context. How do these observations about the 
pervasiveness of a parochial intellectual discourse and the 
westernized university relate to the significance of global voices? 
The problem with the litany of philosophers invoked by the 
senior faculty member was not simply that he was operating with a 
Eurocentric notion of diversity and was ignorant of an extensive, 
minimally five-hundred-year intellectual tradition of racist and sexist 
thought that is not typically part of a doctoral student’s 
comprehensive exams in philosophy. We are talking about past, 
present, and future generations of westernized universities actively 
producing graduates with minted Ph.D.s in hand at the same time 
perpetuating ignorance about people of color and women—their 
epistemologies. Their methods and theories are espoused from a 
decontextualized, disembodied perspective such that their claims 
pass as universally applicable to everyone on the planet, even if the 
people in other places had different languages, histories, experiences, 
cosmologies, and philosophies. Here you have global voices in the 
sense of voices that are taken to represent all of humanity and are 
disseminated and consumed on planetary scale by means of the 
westernized university that houses an epistemology whose 
foundations and standards of excellence are fundamentally 
Eurocentric. Local European history is not world history. If this is 
one way of indicating the meaning of “global voices,” then the 
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question why do global voices matter becomes complicated. The fact 
that global voices matter is the problem. A second sense in which 
global voices are articulated is in what I will dub the Benetton model 
internationalist sense. In this view there is demographic racial/sexual 
diversity, but the thinking, underlying historical narratives, 
categories, theoretical dispositions, epistemic practices, framing of 
problems and solutions are all enunciated from a Western European 
epistemology. This performs many functions, one of which involves 
a framing in which the global South has the problems and the West 
has the solutions. International students become westernized elites 
who function as expert mediators between the West and the rest. In 
this context, the westernized university (which should not be 
confused with a Western university) operates as a manager of the 
modern/colonial world system. Philosophical reflection on five 
hundred years of Western-European and more recent U.S. coloniality 
leads me to think it is misleading to think we live in a new context of 
globalization. It is also mystifying to appeal to the notion of global 
citizenship as a way of having us learn lessons from the past and 
become more responsible if that notion is a globalized extension of 
the concept of citizenship. The latter is rife with problems, not 
simply because of its faulty underlying conception of rationality, 
which presupposes a transcendence of social identities—race, 
gender, sex, class, etc.—but also because it is conceived as non-
relational. With respect to conceptual interventions, it is 
descriptively inadequate to think with the category of globalization 
because it enables us to say misleading things like, “Let’s talk about 
the benefits of globalization.” What are the benefits of 
genocides/epistemicides and the destruction of major civilizations on 
the planet? That is a strange question. Instead of thinking in terms of 
globalization, we should think in terms of the modern/colonial 
world-system. Instead of thinking in terms of global citizenship, we 
should think more in terms of cultural citizenship. 
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Bernard Jones Jr. 
Greetings, my fellow UD family. It is great to return to campus 
as an alumnus; I do miss the great memories made here as a student. 
My name is Bernard Jones Jr. I am a Daytonian who graduated from 
Dayton Early College Academy (DECA), UD, and then from The 
Master's Seminary in Los Angeles. I have recently moved back after 
living out west for seven years. 
I want to provide personal testimony on “Why Global Voices 
Remain Relevant in Campus and Local Community Discourse.” My 
goal is to provide a practical perspective on how to effectively 
contribute ideas, values, and solutions in the global economy. It is 
first learning how to become a global citizen. Whether we accept or 
deny having a global mindset, it is essential that we become more 
aware of how to gain access and explore our global citizenship.  
Before I was able to study and travel aboard, I was passionately 
serving in various leadership capacities locally with the Fitz Center, 
Student Government Executive Board, Multi-Ethnic Engagement 
Center, BATU, Ebony Heritage Singers, and other local 
organizations. As a Daytonian, I was an advocate for the Dayton 
community because I understood the needs, disparities, and plans 
that existed. When I was introduced to the University’s mission, 
resources, and plans to impact the Dayton community, I sought to 
build synergy among students, faculty, staff, and administration. I 
was able to visualize a bridge of community transformation that 
existed between the Greater Dayton Community and the Bubble of 
UD. Both worlds offered opportunities, resources, and value to each 
other’s ability to enhance life experiences of learning. My goal was 
to link with a variety of career and service-learning opportunities that 
would help them build a Greater Dayton Community. 
This vision to be a local leader was shared with some of my 
dormmates as we talked about changing the world as we saw it to be. 
We understood the need for us to gain a global perspective of what 
that meant. This led us to seek out UD’s cultural immersion 
opportunities. We were on our way to becoming world change 
agents. I share this story because nearly every person has a desire to 
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be in an immersion program or to study abroad; however, obstacles 
or disbelief can become barriers. This happened to us, especially 
because we were minorities from working-class backgrounds. My 
white dormmate and I were excited about the opportunity, but when 
we found out that it cost nearly $3,500 each to go, we both knew 
right away that our families could not aid us financially to go. After 
we found out the cost, we were outside in the middle of campus, and 
he said to me, “Well, I guess that’s it—there’s there’s no way I can 
go, I can barely pay for college.” I thought the same, but I did not let 
this hurdle dictate my destiny. 
I made a life-changing decision that day. I knew my reasons for 
pursuing the African experience were to reunite with my cultural 
roots and heritage, explore beyond the borders of the U.S., and 
understand international community development. I believe that 
when I heard my pastor talk about his journey in Africa, and when I 
saw his pictures, he was affirmed that one day I would go too. I 
believed it was a possibility. I also strongly believe that those who 
have traveled abroad must share their stories and must encourage and 
mentor other students along the path of applying for funding and 
support to explore their global citizenship. 
So, I searched and discovered a funding opportunity for 
initiatives like this on campus. I wasn’t sure if I was going to receive 
it, but I submitted my essay application. Later that sophomore spring 
semester, I became the recipient of the Learn, Lead, and Serve 
Award. This even happened again when I was a senior; I received the 
Daniel J. Curran and Claire M. Renzetti Scholarship that let me to go 
to African a second time, this time on my own. 
The global experience in Africa transformed my identity and 
shifted my appreciation for others and how I understood the world. 
Many other students possess a desire to study or immerse themselves 
in foreign countries; however, they struggle to believe they can 
afford the experience to venture abroad. This opportunity for 
students enhances their understanding of what it means to be a global 
citizen, but it is often dismissed, discouraged, or neglected. As a 
student who overcame these obstacles, I asked my peers why is this 
so? I discovered students are intimidated or are simply misinformed 
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because of their lack of awareness on how to optimize available 
resource, or how to use global travel planning, instead identifying 
with their peers and not cultivating relationships that will mentor 
them through the process to study abroad. 
I share this because there was a time when our cultural 
immersion group went to visit an African international school, IRIC. 
It was interesting to see that UD students were astonished and 
somewhat intimidated by how educated the Africans were. When 
invited to discuss issues of globalization, democracy, international 
relations, and much more, some of the UD students were not 
interested in going because their foundation knowledge on these 
issues was not strong.  
I laughed at how the students responded after the visit. They 
mentioned how they did not want to look stupid, ignorant, or 
uneducated in front of the African students. It was interesting that the 
students had a lot of opinions on life in Cameroon but were nervous 
to share them openly with the students who are from there. Some of 
the American students also displayed an inability to offer an analysis 
of America’s role in the world. This visit to IRIC shattered their 
misconceptions of African inferiority and intellectually challenged 
African students. This visit forced the students into realizing our 
shortcomings as Americans. 
This is an example of how American and African students were 
able to engage and resolve stereotypes and misconceptions they had 
received through the biases of education, entertainment, news, and 
politics. Global voices are essential for our social, cultural, and 
economic development with the world around us. A global voice 
becomes relevant when we become vulnerable, when we become 
active listeners, and when we participate in experiences that teach 
and reshape our humanity. This is when we are able to dismantle the 
cultural barriers and misconceptions of one another. 
Cultural competency is the key to becoming a competent citizen 
and a more effective and efficient professional, which ultimately 
leads us to generate holistic learning communities. Then we are able 
to develop best practices that increase productivity and quality 
performance in our everyday interactions. Humanity has the ability 
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to reach greater learning and more creative capacities when 
individuals from different racial and ethnic backgrounds are 
engaged, working collectively, and building meaningful 
relationships. In order to increase students’ capacity for building 
communities, there must be a direct link to increasing their learning 
and interactions among leaders and other peer students who represent 
different cultural backgrounds. 
Students are left behind when they are not challenged to engage 
socially with others who are different from them or outside of their 
race. I have worked with White students, and they have expressed 
their frustration not being able to connect with African Americans or 
other cultural groups when it comes to building relationships to 
impact communities because of what they have learned negatively or 
because of what have not been taught about the other. We must take 
advantage of every occasion to learn and build a consensus from 
global voices in order to understand how we are to evolve in our 
humanity. 
This kind of global solidarity leads to the sustainable 
development of peoples. It can be cultivated through transparent and 
authentic connections people.. When we take a deeper look into 
ourselves and understand that those we help can also help us in areas 
of our lives that have never been touched before. Global solidarity is 
a tool for the UD and Dayton community to serve populations that 
are reducing inequality and social injustice in the world.  
Institutions are often designed in such a way that they don’t 
serve everyone equally. Unfortunately, privileged levels of learning 
such as studying abroad are being hoarded by the fortunate and kept 
from the unprivileged, both in terms of higher education and access 
to capital. An inclusive society must provide fair and equitable 
access to its historically excluded groups. Let’s work on this—
together. 
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Student Voices  
on Global Consciousness 
Maya Smith-Custer (chair); Emily Shanahan; Miranda Melone; 
Elizabeth Henninger; Isabel Gerardino Ríos 
Maya Smith-Custer 
Introduction 
Welcome to the Global Voices Symposium Student Voices 
Session. My name is Maya Smith-Custer. I am a third-year 
undergraduate student at the University of Dayton studying 
International Studies, and I have the privilege of being today's panel 
chair. Today's panelists are bright University of Dayton students who 
will share with us their journeys engaging as citizens of the world 
and who will discuss why it is important to foster true community in 
our global society. Each student will share study abroad, campus, or 
local community experiences that emphasize the strength of 
individual impact we can each make when we put forth an active 
effort to increase our global consciousness. 
Emily Shanahan 
I’d like to start by acknowledging the ancestral and unceded 
territory of Native Peoples on which we live, work, and learn here in 
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Dayton, Ohio, including Adena, Hopewell, Shawnee, Miami, and 
Osage. It’s important we recognize the contrast between the 
experiences of myself and other panelists who have had the 
opportunity to explore other cultures, and those indigenous groups 
whose culture, land, and lives were taken from them.  
My name is Emily, I am a senior majoring in International 
Business Management and minoring in Human Rights Studies and 
Sustainability, Energy, & the Environment. In addition to my 
education, UD has given me countless opportunities to explore my 
passions and discern my vocation. I know that I want to use my 
education and career to work towards a more equitable food system 
that works for all people, from the seed to the plate. I am here today 
to tell you about the Global Flyers: India Program, through which I 
spent six weeks learning about agroecology and food security in 
Sikkim, India. 
Expanding my worldview, living in community to learn about a 
different way of life, and building relationships with a diverse group 
to learn from one another are experiences I am privileged and 
humbled to have had. Our cohort of five adventurous, passionate, 
and inquisitive women from across the United States—women who 
are now some of my closest friends—spent our summer learning 
about the intersection of agriculture, globalization, climate change, 
food security, and culture in the context of rural agricultural 
communities of the Himalayas.  
Food, in addition to the literal life-giving nutrition it provides, is 
a vehicle for language, culture, familial traditions, and interpersonal 
relationships. Vandana Shiva, Indian environmental and food 
sovereignty activist, scholar, and author, notes that the majority of 
the world’s food is produced by small-scale farmers (less than 2 
hectares) who hold just 12% of the farmland and who are among the 
most poor and hungry. This statistic alone illustrates the inequitable 
nature of the global food system. Due to climate change, the 
commodification of food, and inattentive globalization, farmers have 
been forced from their land and livelihood, despite the immense 
nutritional, economic, ecological, and social benefits they provide. 
They are being replaced with chemically ridden industrial agriculture 
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operations that act as cultural erasers. Today, as a result, 75% of 
private sector plant breeding research, 60% of commercial seed, and 
76% of global agrochemical sales are controlled by the same five 
companies: Monsanto, DuPont, Dow, Syngento, and Bayer. 
In India, a new phenomenon has been occurring. Over the past 
20 years, 300,000 Indian farmers have committed suicide. Farmers 
are seduced into predatory contracts by these companies, and then, 
unable to meet the impossible seed and chemical costs and facing 
declining yields, many of these farmers feel they have failed their 
families and brought shame to their communities. In their minds, 
suicide is the only way out. A common way to do this for many of 
these farmers is by going out into their fields with the pesticide they 
cannot afford, and instead of spraying it on their crops, they will 
drink it and die there in the fields that have brought them so much 
pain.  
These are facts and figures I learned about before I even left for 
India. I have always considered myself an empathetic person, and 
these statistics truly break my heart. But statistics have a new 
potency when you put a face to them. Knowing that my host father 
very easily could have been part of this statistic, and that my bainis 
could be without a father, makes the numbers so viscerally real for 
me that I am kept up at night. To paraphrase a quotation, “A single 
death is a tragedy; a million deaths is a statistic.” 
I think now about the short time I spent with my host family and 
am immensely grateful for the opportunity to cross paths, let alone 
live, with such amazing people. I think about how hardworking, 
encouraging, and understanding my Indian family was and how 
inquisitive and accepting my Indian sisters were [I say “were” only 
because I’m not sure I’ll ever get to see them again. They’re fine!]. I 
never expected to feel the kind of love and connection I felt from my 
host family. We spent countless hours struggling through our 
language barrier to learn about one another and build a genuine 
connection. My host mother taught me how to harvest and prepare 
vegetables I have never seen before, how to fold momos, and how to 
churn butter in a hollowed-out piece of bamboo. She also taught me 
patience and hard work. My sisters taught me their favorite games, 
 
54 
and they always held my hand as we trekked to the stream to play. 
They taught me to be inquisitive and adaptable. My father barely 
spoke, but when he did it was usually to joke with one of the many 
guests who were always in the kitchen about how funny I looked 
trying to eat with my hand. He taught me compassion and humility. I 
still giggle about the quiet night when he asked, “Em-ly, what’s 
Mamma Mia?” (picture a very brooding man who doesn’t speak 
much), and I had to fumble through our language barrier to try and 
articulate the cultural icon that is Mamma Mia. 
I think too about the celebration the night before we left—as my 
mother was dressing me in her sari and asked me to not forget about 
them. I think about my sisters asking me not to leave and then asking 
me to come back to visit on their birthdays so we can play together. I 
think about Prerna, my 11-year-old sister, who stayed in the house as 
I got in the taxi to leave because we were both crying too hard to say 
goodbye. If the only thing I gained from this experience was the brief 
connection with my host family, it still would’ve been one of the 
most amazing experiences of my life. 
The opportunity to immerse myself in a vastly different culture is 
an unparalleled experience. It pushed my comfort zones, built my 
cultural competency, and allowed me to grow as an individual. Each 
time I felt challenged, I could also feel myself growing and my 
resiliency becoming stronger. I was challenged when I felt 
particularly homesick and knew we didn’t have a cell phone signal, 
when I had to balance my feminist ideals with certain cultural norms, 
and when I couldn’t communicate and felt frustrated and alone. 
These were difficult, but the most challenging thing was being 
slapped in the face with the inequity of our world and knowing there 
is little to nothing I can do about it. Unequal distribution of power 
and wealth has given me a formal education—realizing that in my 
other world there is a waste system that takes my trash out of sight 
and out of mind, there is an internet connection that puts the world at 
my fingertips, there are countless creature comforts, and there are 
unimaginable opportunities. In fact, unequal distribution of power 
and wealth gave me the privilege to travel to India in the first place. 
Unequal distribution of power and wealth holds these same things 
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out of reach for the majority of the rest of the world. I, alone, will 
never be able to fix the problems in our world, and this challenge is 
one I will most likely never have a resolution to. But I do believe that 
building relationships across borders, whether internationally or just 
across the river, that naming the injustices we see, and that 
dedicating ourselves to open dialogue are important first steps to 
building solidarity. 
Thank you for taking the time to listen to me tell you a little 
about my experience. I cannot thank the Honors Program enough for 
making this program possible for me. I am immensely thankful for 
the opportunity to learn about a topic I am passionate about in a new 
culture and context, and I am especially grateful for the relationships 
I built. My host family asked me to share their story with you so 
others will know about them and their experiences. 
In collaboration with the community, we wrote a story book. The 
elders gave us the basis of the story, we gathered information from 
farmers to fill in the storyline with their voices, and the children 
illustrated it. They titled it Nikhil and Organic Food. It is a tangible 
piece of the community I have been able to hold on to, and I share it 
with anyone who will listen. I hope to use the voice this unequal 
world has given me to create space for those who have not been 
granted the same privilege and opportunity. And I hope you will do 
the same. 
Miranda Melone 
Good morning, everyone. Thank you, Dr. Amin, for inviting me 
to speak today. My name is Miranda Melone, and I am a graduate 
student pursuing a Master’s Degree in Public Administration and the 
Nonprofit and Community Leadership Graduate Certificate. I 
graduated from UD in 2017 with degrees in American Studies and 
English. I will be giving a reflection on my relationship with Zambia, 
a country located in south-central Africa. 
To be honest, I struggled greatly with writing this reflection. 
How could I sum up in just around 1,000 words and in 12 minutes 
my journey over the past four years loving the country of Zambia 
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and its people? It has been a journey which has stretched me, pushed 
me, challenged me, and rewarded me in ways I could never have 
imagined. Not only did this trip change what I knew about Zambia. 
More importantly, it changed what I knew about myself and my 
position in a global society.  
I first traveled to Zambia with the University of Dayton cultural 
immersion program through the Center for Social Concern in 
Campus Ministry in the summer of 2016—the , summer before my 
senior year at UD. My previous travel experience included only the 
continental United States as well as France in Europe. I had never 
been to an African country before. I had no idea what to expect. I 
was so nervous about the trip. I shed a few tears as I spoke on the 
phone with my mom for the last time in the JFK Airport before we 
boarded the plane. Even though we had plenty of hours in flight to 
prepare for arrival, I remember feeling sick with anxiety as the plane 
landed, for the first time knowing that I was so far from home and 
about to step into a world that I knew almost nothing about. To this 
day, I am processing feelings felt on that initial trip.  
I had come to the country with my own perceptions of Zambia 
and Africa, perceptions that were shaped heavily by the media, by 
Hollywood, and by images perpetuated by foreign mission agencies. 
I came to the country with my own background—my middle-class 
upbringing, my whiteness, and my Catholic Christian religion—all 
of which I had never considered from the perspective of someone 
from a country like Zambia. I brought with me all of the practices 
that I knew as normal and a way of life I had been formed into 
believing was the right and better way of living. Nothing I could 
have learned in a classroom could have prepared me for how it 
would feel to begin deconstructing all of these preconceived notions 
and values. A lot of things can change when you realize that you are 
not the center of the universe. 
Entering into a new culture is a lot like switching from a PC to a 
Mac. You go to easily move your cursor to the upper left-hand 
corner of the screen in order to close a window only to find that the 
red “x” is now a red circle on the opposite side of the screen. It’s not 
a worse or inferior way of doing things, just different, yet highly 
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noticeable. Change is uncomfortable. It feels awkward. It felt 
awkward when we were not given any silverware at dinner and were 
expected to eat with our hands or when everyone else started dancing 
at church. In such moments of awkwardness, I can become frustrated 
and resentful, or I can let go and attempt to go along, realizing that 
my way of life is not the standard way of living. 
I will never forget the time when we were sitting down at dinner 
at the Marianist Formation house, Faustino House, and I was talking 
to my friend Willie who lives with the Marianist brothers in Lusaka, 
and he said something that truly stayed with me. He said that Zambia 
is not a country that needs to be saved, it is a country that needs to be 
known. At the time, I emphatically nodded my head in agreement. I 
was trying to be friends with this new person and take in everything 
he was saying. But later, as I sat in reflection on this statement, I 
truly came to understand both the simplicity and the complexity of it. 
Of course he wanted his country to be known. That is not hard to 
understand. But why did he have to say that to us? Why was his 
country a country that he knew was portrayed to the rest of the world 
as a country needing to be helped? Why was it necessary for him to 
say that he just wanted his country to be known?  
The longer I remained in Zambia, the more I reflected on the 
bigger and more complicated questions regarding our trip. This trip 
started pushing me to ask “Why?”. Why did certain situations make 
me uncomfortable? Why does the United States have resources that 
Zambia does not? Why am I all of a sudden feeling guilty about who 
I am and where I come from? Why do I know of so many groups of 
western students who travel to countries like Zambia, and why do I 
not know of any students from Zambia who journey in groups to 
western countries? What is the point of going abroad to “make an 
impact” when there is so much need in my own neighborhood? Why 
do I feel like I need to “make an impact” anyway? Why is the 
Zambian currency worth 1/15 of the value of ours? What has created 
such an unequal world? What am I doing here? 
With all of those questions swirling around in my head, I moved 
forward and focused on getting to know Zambia as much as I could. 
When I did, I wholeheartedly fell in love. Acquaintances quickly 
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became friends—people whom I truly care about. When you really 
love somebody, you cannot help but care about what happens to 
them. Falling in love and becoming friends with people in Zambia 
has driven me to advocate for this country and its people in the 
context of my own life. I'm slowly but surely learning how to use 
what I have been given to amplify the voices of those who become 
lost in the noise of international aid, travel bans, and mission trips—
the practices and policies that perpetuate problematic narratives in 
which people are treated less like capable human beings and more 
like problems needing to be solved.  
We live in a globalized world, a world filled with millions of 
images that we interact with every single day. I think it’s important 
now more than ever to search harder and look deeper for the true and 
whole story about a person and about a country. We have a 
responsibility to pay attention to the narratives being perpetuated by 
those in power. We have a responsibility as American citizens to 
understand how our politics affects the lives of people in other 
countries. We have a responsibility to search for truth and love and 
to respect those from other parts of the world as our brothers and 
sisters. While I do not know the answers to many of the questions I 
listed above, it is important that I am asking them. Asking and sitting 
with those questions—that is the ultimate value of these experiences.  
I have returned to Zambia three different times since my first trip 
in 2016. I remain in close relationships with many people in that 
country, and I continue to have conversations with them every single 
day. Through a friend, I recently joined a local NGO group called 
OPA, Organization for Poverty Aid. I have been communicating 
with the organization through Whatsapp, sharing ideas on how we 
can work together to help each other achieve our goals. I keep in 
contact with religious sisters and brothers I have gotten to know over 
the years. We chat about our lives as friends do and offer prayers for 
one another. For example, I keep in touch with Mercy, an amazingly 
strong woman and friend who is currently working on her midwifery 
degree at the University of Zambia. I chat with Willie about school 
and life and his goals for the future. Zambians are the kindest, most 
welcoming people you will ever meet. Their joy radiates out of the 
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most beautiful of smiles. Welcome and accommodation is in their 
culture. Their priority is people, making them feel at home. They are 
a friendly and loving people. 
These relationships give me hope. They show me how able we 
are to love despite such vast differences, how capable we are of 
learning from each other, and how much our livelihood as a global 
family is tied to those living thousands of miles away. These 
relationships will continue to shape my life going forward. I never 
planned on traveling abroad. I never planned on falling in love with a 
country so different from mine. While my relationship with this 
country and the people of Zambia has complicated my life in many 
different ways, I know that I am so much better because of it.  
Veronica Halfacre 
Conversations: Being a Global Citizen Where You Are 
When I was invited to present, I wasn’t sure where to start. I 
have not studied abroad and besides family vacations to the 
Caribbean, I haven’t done much traveling abroad. But after reflecting 
more about my time at UD, I realized that I had become a global 
citizen without leaving Dayton. 
Background 
I was born and raised in Dayton, Ohio. I always knew I was 
going to go to school at UD because my father graduated from here. 
In 2018, I graduated with a Bachelor of Arts. I began as a business 
student, but I switched to visual arts my sophomore year, something 
that had a great impact on my experience. My time as an art student 
has shaped who I am today. However, I believe it is important that I 
give you an idea of the environment I was in during that time. 
When I switched to an art major, it was 2016—the year that 
Trump won the election and coincidentally, the same year that 
xenophobia was extremely prevalent in our country. Not to say that 
that is no longer an issue, but it was especially visible to me this 
year.  
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This is a picture of me 
holding a sign quoting the 
Bible at a demonstration 
against all the xenophobia 
and Islamophobia that we 
were witnessing around the 
country. I was really excited 
to see myself on the 
University of Dayton’s page, 
but then when I looked at the 
comments, I saw nothing but 
hate. Even more 
disappointing was that the 
comments were from alumni. 
Seeing alumni react to that photo with negativity was one of the 
many events on campus that fueled my need to have a conversation. 
Too many people were staying silent, so I used art as a vehicle to 
start these 
conversations. 
My piece 
The Problem 
We Still Live 
With is an 
appropriation 
of Norman 
Rockwell’s The 
Problem We 
Live With, 
which depicts 
Ruby Bridges, 
the first student to desegregate schools in 1964. My piece depicts 
instead a Muslim woman. I created this in response to the travel bans 
that were happening at the time.  
‘The Problem We Still Live With’ 
Photo that elicited hateful responses on 
UD social media 
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Global learning-living community 
By my senior year I realized that I was not going to study 
abroad, but I saw the global learning-living community (GLLC) as 
an opportunity to have an intercultural experience here in Dayton. 
There are many opportunities offered to UD students to gain 
multicultural skills; however, they must be willing. I had two 
international roommates and one roommate from Cleveland. Our 
international roommates loved having people over and playing loud 
music. One morning we woke up and all the belongings of our 
Cleveland roommate were gone. Rather than discussing the issues 
she was having, she moved out without a word. Admittedly, having 
roommates is already difficult without adding different cultures. But 
unlike her, during my time in the GLLC, I learned how to have 
intercultural dialogue and how to use conflict management. And I 
really enjoyed coming home to hear different languages and having 
people from all over the world in my living room. 
Women’s Center 
When I learned that I was working in the Women’s Center as a 
graduate assistant, I was very excited because so much is done to 
work towards the University’s mission for equity and the common 
good. 
Hannah’s Treasure Chest is a local organization that helps us to 
provide to faculty, staff, and students such resources as children’s 
clothing, toys, and bedding. The majority of students we help are 
international students because the visas they have may not allow 
them to work or get government aid. The first student I remember 
coming to our office was a mother from Tanzania. Her infant had no 
clothes except the onesie he was wearing. By helping these families, 
we send the message that they belong here. Students should be 
concerned most of all about their grades, not whether or not their 
children have clothes for the winter. Providing these resources helps 
us to make UD a more equitable environment. 
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My work 
As a graduate assistant, I do lots of programming. I love 
programming because it is another way to have conversations on 
campus.  
Body and Culture is a program I created that examines the 
impact that culture has on body image. I begin by talking about 
simple and relatable topics like social media and the ways they 
impact body image. But then—BOOM—I next bring up colorism, 
skin bleaching, and hair discrimination. These are topics that many 
UD students do not even think of because they are topics that most 
likely do not affect them directly. In fact, many students leave 
comments saying that they had never heard of terms like colorism. 
Or that they had never considered that culture impacts the way we 
see ourselves. 
My goals are to plant seeds that probably weren’t there and to 
help students to think outside of their immediate worlds. 
What needs to be done? 
Start the conversation. This is the simplest thing we can all do. 
You don’t need money or specific tools, just a willingness to talk 
with others. 
Don’t be afraid to have difficult conversations. The more often 
you have these conversations, the less difficult they become. We 
must take on these difficult conversations because silence is not an 
option. 
Remember that the decisions we make have a global impact. 
Although many of us may not travel the world, every decision we 
make and word that we speak can have a lasting impact. So we must 
speak up, stand against injustice, and be kind. 
Elizabeth Henninger  
Hello, everyone. My name is Elizabeth Henninger. I am a senior 
Sociology major, minoring in Social Work and Family Development. 
I grew up in a small suburb of Pittsburgh, Pennsylvania. Since I was 
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young, I was exposed to different global populations, values, and 
cultures, although it was not until I was a junior in college that I 
recognized how much I had been influenced by these experiences. 
These principles inspired me to pursue work with vulnerable 
populations not only here in the United States, but also abroad. 
While I was growing up, my mother worked for South Hills 
Interfaith Movement (SHIM), a nonprofit organization that serves 
over 4,000 individuals by providing clothing, food, and services to 
vulnerable populations within the South Hills neighborhoods of 
Pittsburgh. Within the population that SHIM serves, there is a large 
concentration of refugees who have been resettled from countries 
such as Nepal and Myanmar. My mother works as the community 
garden manager at SHIM and has helped establish more than fifteen 
community gardens, which provide fresh produce to the food 
pantries that serve the refugee populations. One of the gardens is 
dedicated solely to the refugee population that SHIM serves, 
allowing them to grow their own fresh food. This garden also helps 
to bridge the gap between the refugees' former lives in their home 
countries and their new lives in the United States. Families use this 
space to form new social bonds and friendships, while also creating 
routines that comfort them in times of uncertainty and chaos. The 
garden is located within walking distance of where the majority of 
the population has been resettled, and the families are invited to 
grow vegetables in their own respective garden beds.  
I began by volunteering at SHIM’s food pantries to help 
distribute food to the patrons of the program. This slowly evolved to 
my being more involved in the actual gardening process by assisting 
with planting, weeding, and weekly harvesting with other volunteers. 
I also volunteered at the summer camp that SHIM provides for the 
younger population. During the camp, the kids take a field trip to the 
community garden to learn about the different vegetables and the 
garden environment, as well as to learn about how eating fresh 
produce contributes to a healthy diet.  
With the help of SHIM, the refugees in this community are 
working to build new lives for themselves, and they live only about 
20 minutes from where I grew up. Through my experiences 
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volunteering with SHIM, I have experienced the adaptability, 
enthusiasm, and resilience of people trying to regain control of their 
lives after facing so many struggles in their home countries. By 
working in a casual garden environment, participants can build 
relationships and feel more comfortable opening up about their lives. 
These interactions allowed me a unique glimpse into the poverty, 
struggles, highs and lows, and ultimate successes experienced in 
their lives. It is a strong reminder that most of us don’t always see, 
let alone understand—the lives of people who live right next door.  
As I entered the second semester of my sophomore year at UD, I 
wanted to more fully experience cultures other than my own. I chose 
to study abroad in Seville, Spain, during the second semester of my 
junior year. I left the United States not knowing anyone in Seville 
and knowing a lot less Spanish than I thought I did. A few weeks 
after getting settled in to my host family’s home and community, I 
was eager to get involved in my new city. One of my professors 
introduced me to a cultural center called Factoría Cultura. 
Factoría Cultura is located in a neighborhood called Tres Mil 
Viviendas, or the three thousand homes. It is considered one of the 
most dangerous slums in the city of Seville. The neighborhood is 
made up of nearly 50,000 people, primarily gypsies. These are 
typically people of Romanian descent who have resettled in Seville 
and are commonly discriminated against because of their reputation 
for being thieves. Because of this anti-gypsy mentality, Tres Mil 
Viviendas has become an area that stimulates social segregation. 
This forced isolation and social segregation both break down social 
connections and social capital, which in turn inhibit integration. 
Factoría Cultura plays a pivotal role in intercepting the breakdown of 
social connection for this vulnerable population. Its physical location 
in the middle of the neighborhood serves as a gathering space for all 
residents of Tres Mil Viviendas. The center helps restore the growth 
of social capital and cohesion through the formation of relationships 
with other community members.  
My last, and perhaps, most influential experience with global 
equity was during Christmas break of both my sophomore and senior 
years at UD. During the senior holiday break, I participated in a 
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week-long immersion trip to Ladyville, Belize, organized by the 
University of Dayton Center for Social Concern. Our group of 
student volunteers stayed and worked at Liberty Children’s Home, a 
local orphanage. Days were spent assisting with groundskeeping 
work by painting, and then when the children came home from 
school in the afternoons, working one-on-one with them to help them 
complete their homework. While I spent only two short weeks of my 
life at this orphanage, I learned more from the children than I could 
have dreamed. They are the most carefree, upbeat, and happy 
children, despite their extremely challenging circumstances. I learned 
that in America we are sometimes so occupied with our busy lives 
that we don’t sit down and reflect on the good fortune that many of 
us have been blessed. With that being said, one of the most 
challenging things about being in Belize was witnessing firsthand the 
wealth and poverty gap within a short ten-mile radius of the 
orphanage.  
Our group of UD student volunteers had the opportunity to travel 
outside the orphanage for a day on an excursion, spending the day 
snorkeling alongside many tourists from Europe and the United 
States. After driving twenty minutes outside the gates of the 
orphanage, I could immediately see the dramatic cultural imbalance. 
The landscape became littered with tourist stores and shops and 
provided a blatant glimpse of the income disparity right next door. 
We spent seven hours on a boat exploring the beauty of Belize from 
the water—something the children living in the orphanage may never 
have the opportunity to experience. That day it felt inappropriate we 
were using time that we were supposed to be using serving, 
participating instead in an activity that only a portion of the world's 
population would ever have the means or opportunity to do. My 
awareness that day also forced me to recognize that the wealth and 
poverty gap will always be present in any country, city, or town.  
My involvement with SHIM, Factoría Cultura, and Liberty 
Children’s Home has challenged me to accept the fact that I am 
unable to completely change people's lives. It is a frustrating 
realization to know that my impact is not indefinite. While I have 
accepted that I am unable to solve many of the issues surrounding 
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poverty and class disparity, I realize that what I can do is use my 
spark and passion for the people in Pittsburgh, Sevilla, and Belize to 
make a difference in my local community here in Dayton. In many 
ways, the Romanian families in Seville are quite similar to the 
Nepalise population in Pittsburgh and the children in Belize. No 
matter your geographic location or economic capital, all people 
strive for the same things—happiness, connection, and love. 
My experiences have demonstrated the stark contrast in wealth 
and poverty in all cultures, communities, and geographic locations of 
the world. The important element is not only being able to recognize 
this imbalance, but also challenging oneself to stay connected with 
the communities you have impacted, as well as remembering that it 
isn’t necessary to travel the world to serve vulnerable communities. 
Poverty exists right around the corner. This is no more visible than 
traveling outside the UD campus.  
My community involvement here at UD now comes in the form 
of volunteering with the Optimist Club, a club on campus that serves 
vulnerable populations in the greater Dayton area. Our largest 
service activity is working twice a week with the African Christian 
Community Center (ACCC). The ACCC is an organization that 
works directly with African Refugee children, mainly from the 
Congo. Optimist Club volunteers provide tutoring and opportunities 
for social engagement to elementary-aged students twice a week. My 
involvement has allowed me to stay connected to the global values, 
cultures, and principles that have inspired me while being a student 
at the University of Dayton. 
My life experiences leading to my senior year of college have 
provided me with an interest in how to best support marginalized 
individuals, specifically refugees, in our communities. My senior 
year Sociology research analyzes and identifies the parallels of social 
connection and disconnection between refugees and host 
communities. The goal of the study correlates the scholarly work 
done regarding integration strategies and the success of such 
strategies by comparing social integration levels through education, 
employment, and poverty. My analysis focuses on individual refugee 
households and analyzes how integration programs, social bridges, 
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and access to education influence one another in order to effectively 
and successfully integrate refugees into their host communities. This 
work will emphasize the importance of combating severe levels of 
social isolation among refugee populations by connecting refugees 
with community resources and services to aid in the assimilation 
process.  
I hope that the student experience I have shared has shown that, 
from a University perspective, many students can benefit from 
experiences helping communities in other countries, but it is equally 
important, if not more so, to offer opportunities for students to 
connect with their Dayton community by assisting the marginalized 
individuals living right next door. The challenge is to maintain 
continuity in supporting these at-risk groups through leadership and 
creative opportunities for student involvement. 
Isabel Gerardino Ríos 
Good morning, everyone. I am Isabel Cristina Gerardino Ríos. I 
identify as a woman; therefore, you can refer to me by my name or 
by she and her.  
My roots were planted in San Juan, Puerto Rico, and they have 
grown with several cultures, such as the Dayton, Ohioan culture and 
many others, such as the Ecuadorian culture.  
I’m currently a senior expecting to graduate in May with a 
Bachelor of Arts in International Studies, with a concentration in 
Global Migration and Economic Development and a minor in 
Economics.  
I have to reemphasize where I’m from. I consider it the most 
influential identity that impacts how I view the world, besides my 
identity as a woman. I was born and raised on a beautiful small 
island in the Caribbean, and for some “mystical” and “mysterious” 
reason, I am one of the few people in the world who have the 
privilege and blessing to hop on an airplane and learn from many 
different cultures … in addition to the honor of getting educated 
through a university. 
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It’s so important to recognize where you come from and the 
factors that led you to be able to be present here today.  
I would not be talking on my experience of a growing global 
awareness if it wasn’t for those “mystical” and “mysterious,” 
unequal and inequitable reasons that have been historically 
institutionalized and have slowly included more identities along the 
way … 
I will be sharing a little bit about how my experience in a 9-day 
trip to Ecuador transformed me. 
The office of the Center for Social Concern is under the umbrella 
of Campus Ministry, and this is one of the main offices that provides 
the opportunities to travel abroad with the intention of immersing 
into a new culture. The Spring Break-Out to Ecuador is 
approximately a 10-day trip that includes getting there, enjoying the 
time there, and then traveling back. Ecuador is the same word for 
equator in Spanish. That 0’0’0” Degree that marks the center of the 
planet’s sphere. 
Those who apply to the program have to take a course that 
prepares them for the trip. The classes consist of community building 
to get acquainted with the other participants, as well as classes 
educating the participants on some characteristics that make Ecuador 
unique, and classes to connect the participants’ experience with their 
spiritual lives and to help them reflect on how the entire experience 
is a learning process.  
At first, I thought I wanted to do this because my friend had 
recommended it. Through the time of preparation, I acknowledged I 
wanted to do it to get out of my comfort zone and really challenge 
my assumptions by learning from a culture that connected to mine 
through some similar, yet very different history, geography, and 
culture. Puerto Rico and Ecuador share similar factors that have 
influenced their culture because of the Spanish colonization and 
invasion of indigenous tribes. Both nations also speak Spanish. Yet 
the main differences are that Puerto Rico was later invaded by the 
U.S., while Ecuador found its independence.  
With Ecuador’s independence came a lot of freedom of 
expression for the indigenous tribes. What I understood from the 
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people I learned from there is that there 
is a beautiful solidarity in respecting the 
environment. The aspect of the 
Ecuadorian government legally 
recognizing that about 25% of the 
population is indigenous really taught 
me that there are many indigenous tribes 
that are keeping their traditions and 
cultures alive but that they are in 
constant collaboration with each other 
so that they are able to stand for what 
they believe in.  
I had the opportunity to stay in the 
city, as well as in the jungle. We went to 
the jungle because Dr. Giovanni Onore, 
the founder of the Fundación Otonga and a Marianist brother, has 
one of his research residencies in the providence of Pichincha, right 
next to Santo Domingo. In Santo Domingo, we went to one of the 
schools, Escuela Maltón, which Dr. Giovanni Onore provides 
resources for so that low-level income kids are able to go to school. 
The Otonga Foundation is about environmental conservation and 
education in Ecuador. Thankfully, we had the opportunity to be part 
of this experience and learn about ways to develop a nonprofit that 
can change the world by educating those who may lack the 
opportunities as well as by educating about the importance of 
biodiversity. 
The entire experience of the Break-Out challenged me through 
strengthening my open-mindedness, transparency with myself and 
my surroundings, and an infinite growth in my gratitude for every 
person who has crossed my path.  
The group of twelve students, a graduate student, and an Ecology 
professor taught me how far determination can drive you towards 
your goals, the beauty of faith and reflection, and how every living 
being has a purpose. We got to experience the life of the city by 
adventuring as a tourist through a cable railway up a 13,000+ ft. 
Demographics are a 
matter of self-
identification with region 
of birth: 
• Mestizos 
• Indigenous “cholo”: 
Quichua-
quechua/bilingual 
with Spanish 
• Afro-Ecuadorians 
Historically a rich 
cultural heritage: Inca 
Empire 
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mountain, a beautiful walk around the city of Quito, and an 
opportunity to be inside a butterfly house.  
Ecuador is known to be one of the most environmentally diverse 
countries in the world. This can be validated through the Theory of 
Evolution that Charles Darwin found in the Galapagos Islands, 
which is actually the first ever UNESCO World Heritage Site. With 
its vast range of biodiversity, Ecuador is home to many different 
habitats. 
Climate change is a global issue, but since 2008 Ecuador has 
been an exemplary country through its policy-making. For example, 
it was the first country to ever recognize environmental rights in it 
constitution, recognizing nature as an entity with its own legally 
enforceable rights: “right to exist, persist, maintain and regenerate its 
vital cycles.” 
The group I travelled with got to go to a frog conservatory in 
which they breed frogs that are nearly extinct. The workers of this 
frog conservation showed us how important each plant and insect is 
for the development of one frog or for an entire population of frogs. 
Their main goal was to reintroduce frog species that have been 
extinct due to habitat loss. In addition, we also went to a butterfly 
house in which we were able to learn about the lifespan of butterflies 
and their purpose in biodiversity through the spreading of pollen. 
The best of the conservation part of the trip was learning through 
our five senses. Dr. Giovanni Onore, the Marianist brother and 
scientist that founded the Otonga foundation and who hosted us, 
believes that to be able to learn, we need to use all of our senses 
more precisely and more fully. This was certainly one of the most 
amazing aspects of the trip, something that changed how I value 
learning and now appreciate the ability to enjoy the senses. Dr. 
Onore would take various plants and ask us to smell them, taste 
them, listen to them and their environment, feel them, and observe 
them. This experience was amazing because it made me learn in all 
ways possible.  
Pictures and words do not do justice to the beauty of Ecuador’s 
culture, geography, and biodiversity. 
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Alumni Voices of the  
African Immersion Experience 
Mary Niebler (chair); Jessica Saunders; Hayley Ryckman Ruland; 
Adanna M. Smith; Frances Albanese; Benedict J. Kolber 
In this session, alumni were invited to share their experiences of 
African immersion while they were students at UD and of how that 
experience has carried with them in their careers and personal lives. 
Mary Niebler 
Introduction 
The University of Dayton’s Center for Social Concern, 
partnering with Dr. Julius Amin, had a more than 20-year history of 
running a cross-cultural immersion to Kumba, Cameroon. This 
immersion provided students with home stays in Kumba, job 
shadowing experiences related to their fields of study, meetings with 
government officials, tours of various industries, and meetings at 
universities. The ETHOS (Engineers in Technical Humanitarian 
Opportunities of Service Learning) Program also provided 
opportunities for students to travel to Cameroon and work on local 
engineering-based projects. Although the panelists all experienced 
their African immersions in different years and specifics, some as 
long as 20 years ago, a common thread seemed to have been woven 
through their encounters and take-aways. This common thread has 
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carried through to their current careers, providing a greater 
connection to the world as global citizens, which can be manifested 
through skills and awareness when working across differences in 
one’s hometown to taking the initiative to reach across borders in 
research on a global scale. 
Jessica Saunders 
I chose to do the Cameroon immersion in summer 2000 for 
several reasons. First, I wanted to fulfill a lifelong interest or desire 
to travel to “Africa.” I had always dreamed of going there, since I 
was a child, and the opportunity to go with the University of Dayton 
group was something I didn’t want to pass up. Second, I wanted the 
opportunity to truly learn about a new culture. I had recognized that 
my life experience to that point was so American-centric and that 
being immersed in a culture was an opportunity to truly learn about a 
culture. Finally, the University of Dayton Cameroon Immersion was 
such a unique program which combined the opportunity not only to 
travel throughout the country, but also to live with a host family and 
experience a daily “job” that reflected my interests. I was able to be a 
part of the “community development” project, which was and 
continues to be a passion of mine.  
A lot to process 
While in Cameroon, I realized it was a constant processing of 
new experiences, feelings, and reflections. It is an intense experience 
being thrown into such a foreign culture. I was thankful that those in 
my host family—more specifically, my host brothers, who were 
about my age—were wonderful in helping me process. I remember 
constantly processing similarities and differences between the 
American and Cameroonian cultures: finding common ground but 
also respecting the value of what makes the various cultures different 
and unique. I remember thinking more about the United States in the 
world vs. being better than or against the rest of the world. And there 
was continuous sensory overload—from new foods to differences in 
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gender roles—every interaction could have lent itself to deep 
reflection. Journaling and processing with peers was essential during 
this time to truly get the most out of the experience. 
Truly transformative 
The immersion experience truly transformed the trajectory of my 
career and college experience. I was entering my junior year and 
took several different classes that were not in my communication 
major but were of interest after the experience, including courses 
addressing African history, international politics, and globalization. I 
wanted to continue to learn and take these classes now with a new 
perspective of having traveled to a new country. I had a much greater 
world view, realizing that there was so much more to learn and that 
each culture is so different. I then spent time between my junior year 
and senior year in London to gain another experience and with a 
focus on community voice, which I had really been exposed to when 
traveling to the various villages and seeing the role that women 
played in improving the community. To this day, I work to engage 
the community recognizing unique perspectives of different cultures.  
Hayley Ryckman Ruland  
Thank you, Dr. Amin and the University of Dayton, for reuniting 
this UD Cameroonian group. It is nice to meet everyone and learn 
how everyone’s trips to Cameroon have been impactful. I always 
wanted to travel to Africa growing up because of the mysteriousness 
of it, and then I had the opportunity through the Engineers in 
Technical Humanitarian Opportunities of Service Learning program. 
When I first told my parents that I was going to Cameroon, my dad 
called the embassy to make sure it was safe—I was one of the first in 
my family traveling to Africa.  
I traveled to Cameroon with three civil engineering friends, and 
we lived in Kumba Town. I lived with my friend Liz with the 
Mbanya family. We did laundry, cooked, and really got to know the 
people around us. With the ETHOS program, the local government 
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helped line us up with projects. We were somewhat upset by what 
we were doing, and people were nervous with having us on the job. 
We felt as if we were wasting our time, that we were probably more 
in the way than helping. We had ideas of ways to make construction 
easier—such as build a concrete mixer—but people weren’t behind 
it. 
About halfway through the trip, we visited Barombi Village. To 
get there you had to take a motorbike to the lake and hike for at least 
a couple miles around the lake. It was so beautiful, the most beautiful 
and peaceful place I had ever been. But we noticed that the villages 
in Barombi did not have clean water. While Barombi Lake supplied 
Kumba town with water, Barombi was not included. When we were 
at the village we realized that we could help bring water to the 
community from a nearby spring. The chief expressed to us how his 
people were dying because of not having clean water. We conducted 
a feasibility study and were determined to return to Cameroon the 
next summer to construct the water system with the villagers’ help. 
We were surrounded by great people, but saw both the poverty and 
happiness of those who live without the clutter we live with.  
During the following school year we designed the water system, 
raised funds, and returned to Cameroon the next summer. This trip 
we lived in the village at the schoolhouse. The project consisted of a 
water catchment, pipeline, and three water taps in the village. We 
also built water filters for people to use in their homes. Villagers 
were required to participate in the project. During construction of the 
project we started seeing the challenges of the everyday life style in 
Barombi village. Just getting materials to the village was difficult 
with the bad road. We nearly lost a bundle of piping in a canoe. Just 
getting a bag of concrete! Or the labor involved in getting the 
materials to the catchment area.  
While we lived in what I thought was the most beautiful place on 
earth, the villagers were forced to live with the struggles we dealt 
with on a daily basis. We really got to know people in the 
community—we cooked, we used an outhouse, we took bucket 
baths, and every day the guys played football. At the end of our stay 
we had a big celebration. And the UD students were “knighted” Sang 
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Maleif — Mother of the Water, Mother of the Lake (and Father …). 
We witnessed happiness and necessity, down to the bare elements of 
life. And then we witnessed complex government corruption. We did 
question why ETHOS had to step in and why the government didn’t 
provide this necessity. I was frustrated with the government during 
this project, but I also saw the good in the people wanting to care for 
their neighbors. 
This experience in Cameroon left me wanting to continue to 
travel and learn. I got an internship job with the International 
Medical Corps and was asked by my boss—with a day’s notice—to 
go to Haiti to help with the response to the cholera outbreak after the 
earthquake. Of course I accepted, wanting to learn. This was my first 
emergency response and was an eye-opener. I assisted in four 
cholera treatment units. Doctors and nurses knew nothing about 
cholera when the outbreak first occurred. I realized during this trip 
just how valuable our education and health care system are.  
We have all heard of the Holocaust, but how many of us are 
familiar with the Khmer Rouge? When in graduate school at the 
University of Oklahoma, I was planning for my research trip to 
Cambodia and realized how little I knew about their history, the 
genocide of nearly 2 million people that took place between 1975-
1979. This trip made me realize how much I don't know around the 
world. What is taught in history class is selective. It is our 
responsibility to share with others what we learn from our travel 
experiences and to keep history alive.  
I now live in a small town in Wyoming, which none of these 
trips could have prepared me for. While I am not traveling as much, I 
am trying to learn as much as I can about other cultures and make an 
impact where I am now. I won’t know everything, but I have an open 
mind and continue to ask others about their lives and experiences. I 
love reading and encourage you to read to learn about other places. 
Chimamanda Ngozi Adichie is a Nigerian author and has some great 
books and TED talks available. Thank you. 
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Adanna M. Smith 
My name is Adanna Smith. I attended the University of Dayton 
from 2012 through 2016. I visited Cameroon for the first time during 
the summer of 2013, and I returned a second time during the summer 
of 2016. Once I graduated from the University of Dayton, I moved to 
Baltimore, Maryland, to pursue a career in law. After three long 
years I have finally reached my goal of becoming an attorney. My 
choice to become an attorney was largely due to my Cameroon 
experiences. Cameroon shaped my global viewpoint, helped me 
discover what I am truly passionate about, and began me on a career 
path that I hope will allow me to effect change in my community, my 
country, and the world! 
Why I chose to visit Cameroon 
When I was a little girl, I had big dreams of growing up and 
becoming a doctor. Throughout my childhood I did everything I 
could think of to prepare for my exciting career in medicine. I 
participated in forensic and science camps, I applied to medical 
programs for high schoolers. I had even worked in hospitals and 
doctors’ offices domestically. Nonetheless, I wanted to pursue my 
passion for medicine beyond the borders of America, and the 
University of Dayton had the perfect opportunity for someone like 
me. When I was first admitted to UD, I heard about the different 
immersion programs that Campus Ministry offered. The Cameroon 
trip was unique because it allowed students to explore and 
experience Cameroonian culture, but it also gave students an 
opportunity to work in their respective fields of interest. I learned 
that if I went to Cameroon I would be allowed to work in a hospital. 
I was instantly determined to take this trip before I graduated. 
Another reason I wanted to visit Cameroon was that my mother 
lived and taught in Nigeria for a year after she graduated from the 
University of Dayton. While I was growing up, she always told me 
stories about how much she loved her experience in Nigeria. I, too, 
wanted to go to Cameroon and experience the change and growth 
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that my mother had described all those years. I was excited for the 
opportunity to go to the motherland and experience not only a culture 
that was different, but also a culture I knew would resonate with me. 
I wanted to go to Cameroon to be transformed as an individual, but I 
never could have imagined that Cameroon would change me in such 
a drastic way.  
My expectations about my trips to Cameroon 
Before I went to Cameroon I intentionally did not create 
expectations about what my experience would entail. I wanted to go 
to the country and experience everything it had to offer without any 
preconceived notions, expectations, or implicit biases. In a broad 
sense, I expected to be transformed, enjoy a different culture, and 
make life-long relationships. My expectations were minimal because 
I truly wanted to immerse myself in the culture. 
My mother and other Black American students who had gone on 
the trip told me about some of their experiences. They warned me 
that some of the Cameroonians would ignore me and flock to the 
white students who were on the trip. They also informed me that 
some Cameroonians associated Black Americans with negative 
stereotypes and would treat me accordingly. Although I understood 
the warnings, I didn't allow them to obscure my viewpoint when I 
went to Africa. I still went knowing that it was going to be the best 
experience of my life, and I didn't let anything, or anyone influence 
me in a way that would stifle my experience, or act as a barrier to the 
full potential of my global growth. My mother continuously 
reminded me to take this opportunity and make it my own unique 
experience. She kept telling me that it was going to be different and 
new, but she also assured me that I was going to fall in love with 
Cameroon. And she could not have been more right! 
Experiencing Cameroon 
I had the opportunity to go to Cameroon on two separate 
occasions. Both of my experiences were magnificent and unique in 
their own way. The first time I went to Cameroon, I can remember 
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landing in Douala and coming out of the airport and being greeted by 
people who looked like me but who could also easily tell I was a 
foreigner! I remember getting on the bus and travelling to Kumba. 
Once we arrived in Kumba we went to Dr. Amin’s family home and 
everybody was so welcoming. We were greeted by our homestay 
families, other members of the community, and a huge meal. One 
thing about Cameroonians is they are going to feed you—and I 
knew, as someone who enjoys eating, I was right at home! 
I was introduced to the family I would be staying with, the 
Ebens. My homestay mother was a delegate and legislator; my father 
was a doctor with his own practice. The Ebens were so welcoming, 
and it was amazing to have a homestay family that really treated me 
like I was one of their children. Mommy would cook for me, she 
would hug me and comfort me, she helped me with my laundry, and 
she always made sure that we did not stay out too late. It was 
wonderful to be treated as a member of the household. I enjoyed 
eating family meals and spending time with the family. We went to 
church together, and although I'm not a Catholic, it was still amazing 
to be able to fellowship, sing, and worship with people from a 
different culture. 
The second time I went to Cameroon, I stayed with a different 
homestay family. Once again, my experience was amazing, and once 
again I was treated as a member of the family. I helped with chores, I 
did laundry, I even sat in the kitchen and tried to help my homestay 
mommy cook. She taught me how to make egusi soup and pepper 
sauce (which I still use in my food to this day). With both of my 
homestay families I truly felt at home. When I left Cameroon, both 
of my families told me that I would always have a place in their 
homes and in their hearts, which was special to me. 
I did not get homesick very often while I was in Cameroon, 
which was largely due to the fact that I had a family while I was 
there. Cameroonian culture is centered around community. Everyone 
looks out for everyone. When I was in Kumba, the children would 
run around and play freely because the whole community was 
watching out for them. Sometimes when I would catch a cab, I 
would have only large bills of currency and the cab drivers would 
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not have enough change to give me. In these instances, people would 
pay for me—not because I didn’t have enough money, but because I 
had too much. People in the community would also warn me about 
things I should and should not to do. The longer I stayed in 
Cameroon, the more comfortable I felt. I got to know people around 
the town and would see them when I was walking to and from work. 
Everybody was so kind, generous, and loving, and so I felt like I was 
a part of the Kumba community.  
Immersing myself in the community and culture of Cameroon 
was affirming for me as a Black woman. It was inspiring for me as a 
Black American to see people who looked like me in every walk of 
life. I saw Black doctors, Black lawyers, Black congressmen, Black 
chiefs of villages, Black businessmen, Black princes—everyone was 
Black, and it was encouraging to see a community of Black people 
working and living together. In America, many times the visible 
Black figures are athletes or musicians, and it's rare to see Black 
people highlighted in professional positions, such as CEOs, doctors, 
or lawyers. When the group travelled throughout Cameroon, 
wherever we stopped—be it a University, a village, a palace, or the 
Town Hall—everyone in charge of those places looked like me, and 
that was one of my favorite parts of my trip! 
During the second half of the trip, the group traveled to different 
cities in Cameroon to experience Cameroon outside of Kumba. 
Everywhere we went, people greeted us and welcomed us with 
smiles and kindness. Both in Kumba and the other cities we visited, I 
became aware of my privileged status as an American. I was seen as 
smart and elite because I was an American, which was a novel 
experience for me—a Black American woman. Nonetheless, I knew 
that my being an American was not the only reason that I was treated 
like royalty. I was treated so well because that's just how the people 
of Cameroon are.  
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While visiting places all across Cameroon, I saw enormous 
wealth and extreme poverty. Many times, western media portray 
Africa as being a poor continent 
with little to offer. However, 
travelling around the country made 
it clear that Africa and Cameroon 
are dynamic and diverse places. 
There were people who were 
wealthy beyond measure. For 
example, we visited a tea plantation 
owned by one single man. He 
owned thousands of herds of cattle 
and horses, and he had his own 
personal zoo with chimpanzees (of 
course, I got to hold one!). The 
plantation was so vast that no 
matter where you stood, if you 
looked in any direction, as far as 
you could see, that land belonged 
to him. And although I was 
exposed to instances of immense 
poverty, I also saw wealth and innovation. Cameroon, just like any 
place on earth, is an eclectic country that does not fit into a single 
box.  
My time at the Kumba District Hospital 
Both times I visited Cameroon, I worked at the Kumba District 
Hospital. I worked in the children's ward and the maternity ward, and 
I also did a little bit of work in the surgical units. I absolutely loved 
my time at the hospital, and it was the most transformative aspect of 
my Cameroon experience. 
As I previously mentioned, when I entered UD as an undergrad 
in 2012, I knew I was going to grow up and become a doctor. So 
naturally I was very excited to have the opportunity to work at the 
District Hospital. Because I was an American, the doctors and nurses 
automatically had a lot of faith in my (non-existent) ability to 
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perform medical procedures and operations, even though I didn't 
have any of the qualifications. They would ask me if I wanted to 
deliver a baby or whether I wanted to insert IV lines and give 
injections. My answer was always no because I knew that I didn't 
have the skill set, but it was very interesting to me that they were so 
trusting of my ability to perform medical tasks based solely on the 
fact that I was an American 
coming from an American 
university.  
Although I didn't do any 
of the more complex medical 
procedures, I did help out 
with day-to-day rounds and 
operations. I would 
accompany the doctors on 
their rounds as they gave their 
diagnoses and administered 
treatment, and I took patient 
vitals. After women gave 
birth, the nurses would help 
take care of the babies by 
washing them every day. 
Washing newborn babies 
quickly became one of my 
favorite daily tasks. I also 
watched several natural and caesarean births, and I would dress the 
newborns in their first outfits and put vitamin D on their eyes. I 
definitely enjoyed the hands-on experience that I had at the hospital. 
While washing babies and taking temperatures, I noticed how 
prevalent the community culture was in the hospital. The hospital 
structure was vastly different from United States hospitals. One 
major difference is that patients in Cameroon are required to pay for 
their services and necessary medical supplies before they receive 
treatment. Therefore, if someone cannot afford a particular item 
needed for the treatment, he or she may not receive treatment. For 
example, one of the most common ailments in the hospital was 
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malaria, which commonly carries with it a fever. So, if a patient 
could not afford to buy a mercury thermometer, then the doctors had 
no way of monitoring temperature—which is critical for treating and 
monitoring the progression of malaria in a patient. It really saddened 
and frustrated me to see how people could be refused care if they 
couldn't afford particular medical supplies.  
Although someone could be turned away who could not afford 
medical supplies, many people in the hospital—including the doctors 
and nurses—would donate money and help people if they could not 
afford treatment. I remember one time there was a woman who was 
due to give birth, and she was carrying twins. She thought that she 
was going to be able to have a natural birth, so she had only enough 
money to pay for the natural birth. The doctors discovered that there 
was a complication and the mother would have to deliver her twins 
by caesarean section. The c-section cost twice as much as a natural 
birth, and she didn't have enough money. I watched the mother break 
down because she was panicking about how she was going to give 
birth to her children. Here’s what she did. She went around the 
hospital and she asked for assistance. And many people gave her 
money. By the end of the day she had collected enough money to 
have her c-section. A part of me was devastated that this mother had 
to make such an important decision about the health of her children 
without having the benefit of any health insurance. But I was also 
very humbled and in complete awe because the experience focused 
my perspective and allowed me to see the beauty in a community 
coming together to support that mother.  
I also loved the familial culture that was present throughout the 
hospital, and I made a lot of long-lasting relationships while working 
there. I became very close with the doctors and nurses I worked with, 
and I keep in contact with many of them to this day. The doctors 
were willing to teach me everything they knew. They showed me 
different ways to treat patients and explained why they chose certain 
procedures over others. They had to be strategic in treating their 
patients because they had access to only a limited amount of 
resources. I was amazed at their diligence, their intelligence, and 
their capability to do their jobs with excellence despite not having 
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nearly the amount of resources as a standard American or Western 
hospital. I can honestly say that those doctors were my superheroes, 
and I enjoyed going to the hospital every day, working alongside 
them to help improve people's lives. 
Although my experiences at the hospital were overwhelmingly 
positive, there were things that I witnessed that were heartbreaking. I 
witnessed a young boy pass away because the doctors were unable to 
get him an oxygen machine in 
time. There were only two 
oxygen machines in the entire 
hospital. I heard his mother 
wailing over her son, and it broke 
me. I realized that maybe I was 
not suited to work in hospitals for 
the rest of my life. I understood 
that the doctors and nurses had to 
become accustomed to death and 
dying in order to do their jobs 
well, and I was not sure I could 
ever become accustomed to that 
aspect of being a doctor.  
When I was given the 
opportunity to return to 
Cameroon in 2016, I wanted to 
come up with a way to thank the 
doctors and nurses for welcoming 
me and caring for me. I also wanted to show my appreciation for the 
work that they were doing at the hospital. I wanted to help make 
their jobs a little bit easier. So before I went back to Cameroon for 
the second time, I decided to ask my community and my church 
family to donate money and medical supplies. After the medical 
drive, we had collected over 150 pounds of medical supplies, 
including Band-Aids, digital thermometers, gloves, antiseptic wipes, 
and other things that were necessary for the hospital to function. 
Once we got the medical supplies over to Cameroon, the local 
government distributed the supplies to all the hospitals in Kumba. 
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The doctors were ecstatic and grateful because they now had more of 
the tools they needed to do their jobs. I was ecstatic to be able to give 
back to a community that welcomed me with open arms. I was 
ecstatic to be able to champion a cause that would positively impact 
people who loved and cared for me and who are passionate about 
loving and taking care of other people.  
Fun Memories 
My absolute favorite memory 
was during my first trip to 
Cameroon when I got to name a 
baby after me. While working at 
the hospital I became very close 
with one of the ward maids—she 
was like a second mother to me. 
During my stay she was very 
pregnant with a little baby girl. 
One day we were sitting in the 
children's ward and she looked at 
me and said, “I want you to name 
my baby.” I laughed because I 
thought she was joking. About 
five minutes passed and she 
asked, “Have you come up with a 
name for my baby yet?” I knew 
that in many African cultures the 
meaning of a name is significant. I wanted to make sure that I knew 
the meaning of the name I gave to the baby. I decided to give the 
baby my middle name—Maisha—which means bringer of laughter 
in Swahili, and I gave her my first name for her middle name. My 
first name, Adanna, is an Igbo name that means my “father's 
daughter.”  
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Our names ended up being the 
inverse of one another. I am 
Adanna Maisha and my 
Cameroonian baby is Maisha 
Adanna. After I gave the baby her 
name, everyone in the hospital 
started calling her baby Maisha 
before she was born—and they 
started calling me Maisha. The 
entire time I worked in the 
hospital, everyone was calling me 
by my middle name. The doctors, 
nurses, and long-term patients 
knew me and knew about baby 
Maisha. As I mentioned, for part 
of the trip the group leaves 
Kumba and travels to other parts 
of Cameroon. I was so worried 
that I would come back to Kumba 
and baby Maisha would not be 
born yet. I thought I was going to have to go all the way back to the 
U.S. without meeting the baby I named.  
The day we came back from traveling, I went straight to the 
hospital. As soon as I got there, everyone was telling me, “Baby 
Maisha is here! Baby Maisha is here! Your baby is here!” I went 
straight to the maternity ward and there was my little tiny baby, 
named Maisha Adanna, and she is my namesake in Cameroon. I was 
so overjoyed. And I held her, and I looked at her, and I just could not 
believe that I was leaving this amazing country having named a child 
after me.  
In 2016 when I came back, she had grown up so much! I brought 
her books to read. And toys! She had grown up into such a cute, 
sassy little girl! To this day I still talk to my Cameroonian mom and 
baby Maisha! She is almost 7 years old, and this story still sounds 
unreal to me, but she is one of my favorite memories and greatest 
treasures from Cameroon! 
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Another one of my favorite memories outside the hospital was 
my developing the greatest friendship with Tanyi Enoh Efangafa. 
Tanyi was one of our in-country contacts. The first time we met, we 
introduced ourselves—and then became the best of friends! He 
would take me places and show me around. He introduced me to his 
family, and he and I developed such a special bond. When we 
travelled to other parts of the country, we would find a couch and sit 
and talk. He would tell me about his life in Cameroon and I would 
tell him about my life in America. We compared and contrasted our 
life experiences and learned that, although we were two different 
people from across the world, we had so many similarities between 
our cultures. I always felt safe with Tanyi. We laughed and listened 
to music together on the long bus rides, and he really became like a 
brother to me during my first trip. 
When I returned to the United States, we never lost contact. We 
talked on WhatsApp and over Facebook. When I told him that I was 
coming back in 2016, we were both so excited to reconnect. Our 
bond was just as strong as before! I truly would have had a 
completely different experience in Cameroon had it not been for 
Tanyi being there the entire time. Even after I left and returned to the 
U.S. for the second time, we never lost contact. We still talk to this 
day, and I truly consider him my brother. I think our relationship is 
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one of the most valuables things I gained from Cameroon. Our 
friendship is demonstrative of the fact that, even on a global scale, 
there are plenty of similarities between people who come from 
different backgrounds. There is beauty in the differences of cultures, 
but there's also beauty in the similarities. Being able to connect with 
someone and form a long-term relationship with someone that I met 
halfway across the world is amazing and indescribable, and I am so 
glad that it is something that I have to remember.  
How Cameroon changed me 
When I returned to the United States after visiting Cameroon in 
2013, I could not stop talking about my trip! My mentors, family, 
and friends noticed that while I talked about my experience working 
in the hospital, what I was really passionate about was the inequity in 
global healthcare systems. Many people encouraged me to abandon 
my dream of going to medical school and consider taking up a career 
in law. I thought about it for a long time, and I understood and 
agreed with the advice I was receiving. I started researching global 
health law, which was a relatively new legal field, and then I decided 
I was going to go to law school. I spent my junior and senior years of 
undergrad school learning all I could about the legal field. I applied 
to law school, got accepted, and moved to Baltimore. I graduated law 
school, passed the bar, and was sworn in as an attorney. I hope now 
to pursue a career in healthcare law and international law, and 
hopefully reach a point where the international law and the 
healthcare law intersect.  
Cameroon clearly was a catalyst for me becoming the woman I 
am today. The experience changed my life and showed me how I 
could effect meaningful change. I owe Cameroon and the people of 
Cameroon endless gratitude. Cameroon will always be a second 
home to me. It will always hold a special place in my heart. I cannot 
wait until I go back.  
Thank you to Dr. Amin, my friends, mentors, my mother, and 
the University of Dayton for being a part of this amazing journey.  
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Frances Albanese 
I went to Cameroon in the summer of 2010 after my freshman 
year. There was so much to process from the immersion; I’m grateful 
for the opportunity to participate on this panel and reflect on the 
experience. Even now I feel as if I have only touched the surface. 
When I first came back from that trip, I just felt overwhelmed with 
all that there was to process, and that manifested in my sharing only 
short anecdotes, phrases in pidgin, or pictures—not even beginning 
to try to talk about the effects that it had on me personally or how it 
affected by faith, my career path, my understanding of myself. I am 
very thankful that, although I do not regularly journal, I was 
dedicated to keeping a daily journal during that trip (which has 
actually been in my bedstand for 10 years and which I have rarely re-
read).  
Just briefly about the trip. I spent 1 month in Cameroon. When 
the plane landed in Cameroon, I will never forget that people clapped 
and cheered; this is the only experience I have had with people 
cheering on an airplane, and so it was apparent immediately that 
there was something joyful about Cameroon. We travelled to 
Yaounde, Bamende, and Doala, and we found a home in Kumba, 
where we lived for about two weeks with a host family. There I 
gained an African mother, father, and older and younger siblings—
the Njikam family. I’ll never forget my mom there hugging me and 
telling me that I have to tell my mother that now I have a new mom 
in Africa. Other details: we toured industries, including a rubber 
factory as well as tea, banana, and bottle factories; we,met with 
students, from whom I first learned about a conflict between Anglo 
and Francophone Cameroonians; we met an ambassador and a chief; 
I visited the home of our in-country coordinator; I visited an 
orphanage, the school that my mother ran.  
I had also forgotten, until reading my journal, that I was 
supposed to have a two-week placement in the Community 
Development Center, but that on the morning of our first day, I was 
transitioned to the Ejed Clinic instead. This is where I spent two 
weeks shadowing doctors, nurses, and a lab technician. I’d spent 
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little time in hospitals and clinics in America, and this was my first 
exposure to work a medical placement. I learned how to diagnose 
typhoid and yellow fever from blood work, I learned how to 
complete intake for patients, I watched surgery. And I also witnessed 
the process of dying for the first time—from a man who had come 
into the clinic in respiratory distress and likely shock. 
I had never realized it before, but I wrote in my journal that 
maybe I would pursue a career in healthcare—I had thought 
nursing—and this was probably the first time that had crossed my 
mind. I now work as a speech-language pathologist in a children’s 
hospital, where I work with patients who have feeding/swallowing 
disorders and with infants and children who have acute 
language/cognitive deficits. I had always attributed my career path to 
working with children with disabilities, but I really put together for 
the first time while reviewing the journal entries that I may have 
gone the medical route in speech pathology because of this early 
experience in Cameroon.  
More importantly, an overarching theme in my journal and one 
that I am still processing now is the theme of service. I had always 
wanted to go to Africa since I was a child, and at the start of the trip, 
I found myself feeling incredibly selfish about taking the summer to 
have an experience that I thought of as purely for myself. I typically 
worked at a summer camp for adults with disabilities, and so I felt 
really bad about leaving that work to go and explore. I was naïve in 
thinking I would get to hike and see animals in addition to spending 
time with a host family. I think I was picturing an idyllic village. But 
I also pictured myself as a helper. When I got to Cameroon, a huge 
part of the challenge was that immersion was way different than I 
had pictured it. We were experiencing firsthand the deep and lasting 
effects of colonialism. I also experienced being a minority for the 
first time and what it means to be “white man” in a country where 
white men had ingrained the mindset that whiteness equals more 
importance/betterness. I struggled with the set-up that I was not 
allowed to even help in my home. I witnessed whiteness in public 
too, getting myself and my classmates priority treatment, not needing 
to wait in lines, getting free passes, etc. I felt ashamed and confused.  
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After witnessing that person die in the clinic, where I was 
completely helpless, and then coming home to hear that I was not 
allowed to participate in chores or housework (my host family was 
preparing for a big event at home), I remember going to talk to Dr. 
Amin. I wrote in my journal: 
I felt so trapped. I feel at times completely useless here. I 
could do nothing for that man and I can never help in the 
house. I am serving no one. I have no control over what or 
when I eat, my time, the people I’m with or anything. I 
talked to Sabina1, and she said I shouldn’t be offended and 
trapped—it’s just the culture (“We love you, you’re my 
sister.”). Dr. Amin … talked about the role of colonialism in 
Cameroon—there is still very much a feeling that white 
people are superior here (thus “The work is too hard” equals 
“This isn’t white man’s work”). Also he said that this trip is 
about education—education in ways we don’t understand 
yet. And also service through education. That we don’t get 
or give a qualitative type of service, but a kind of service that 
will hit us and others later, and that our impact may never be 
understood by us. 
This hit me hard, reading it in my journal last week. I think for 
the first time I understood better that that trip was not just about 
experiencing a culture, but about providing service to one another by 
being there to listen to each other’s stories. Service offered through 
learning, and listening, and sharing, and also service through 
experiencing humility. I learned—and am learning—that, in order to 
be a servant, you have to first come from a place of understanding. 
Sometimes that process includes challenging the expectations that 
you have about yourself. My time in Cameroon seeped into my 
personhood and became a part of me. 
 
1 Sabina Obenakam, in-country coordinator.  
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Whether I realized it then or not (I didn’t!), traveling to 
Cameroon afforded me the opportunity to respond more thoughtfully 
to the needs in my immediate community and to those around me 
through listening and sharing. It set into motion a changed course for 
my remaining time at UD. Following the trip to Cameroon, I went on 
to two separate global, but domestic, experiences: a week-long trip to 
El Paso, Texas, for a border-culture immersion that was also 
supposed to include time in Juarez, Mexico; and a trip to Los 
Angeles to meet with students from the Marianist schools of 
Chaminade in Hawaii and St. Mary’s in San Antonio, Texas. 
The domestic trips were to learn about the experience of living 
on the border and about the stories of immigrants, to learn about the 
Marianists and in LA particularly, to learn about how the Marianist 
character relates to serving and being in solidarity with the 
underprivileged and the poor. In these two places I had the 
opportunity to meet with refugees, immigrants at a women’s shelter, 
Marianist brothers and sisters, former gang members, and Father 
Greg Boyle, who helps them re-integrate into safe and supportive 
community.  
But it was the immersion experience in Cameroon that helped 
give me the tools to be a better listener and observer for these 
experiences, which were in turn transformative for me. Concretely, 
the experience in LA solidified for me that I wanted to become a lay-
Marianist, and I joined a community of 12 classmates that following 
semester in the lay-Marianist formation under the guidance of AJ 
and Joan Wagner from Campus Ministries. And all of these 
experiences have helped inspire me to find ways to get involved in 
new communities that are accessible to me. I am currently involved 
in my Catholic church, where I participate in the Outreach and Social 
Justice Committees, which are partly dedicated to understanding the 
experiences of refugees and immigrants in our community from 
Central and South America and from Asia (the Karenni population). 
Also because of my time in Cameroon, I find myself to be a better 
advocate for my patients, particularly those who are from a different 
culture or speak another language. I never leave a patient’s room 
without first learning how to say “thank you” in their language. I 
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have a different relationship with time, too, and with the concept of 
instant gratification. I practice gratitude in a different way, and I 
catch myself looking up when I am walking and feeling lucky to be 
in a certain place—like I felt one day walking home in Kumba from 
the Ejed Clinic. I am a better listener, and though it’s a learning 
process, I am more sensitive to issues of race and privilege.  
Traveling to Cameroon was difficult, but also joyful, inspiring, 
life-altering. It affected me behind the scenes in ways, as Dr. Amin 
said, that I’m still processing today, and that I may never fully 
understand. It has taught me the importance of listening to each 
other’s stories, learning about another region and culture and history, 
learning about people’s struggles, beliefs, what unifies them, what 
makes them proud and gives them joy. I’m forever grateful and 
humbled for the opportunity to be immersed in Cameroon and the 
family that I gained there—and to discover the service of learning 
and listening.  
Benedict J. Kolber 
Natural Products Drug Discovery in Cameroon 
This presentation highlights how my past immersion experience 
in Cameroon in 2002 eventually led to a major part of my 
professional experience as a biology professor at Duquesne 
University. The story goes from Cameroon in 2002, to Japan in 
2016, back to Cameroon in 2017, and beyond.  
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When I went to Cameroon in 2002 I had the opportunity to work 
on a social psychology research project with Dr. Charles Kimble in 
the Psychology Department. Dr. Kimble, who passed away a number 
of years ago, taught me a lot about qualitative research, something I 
use today in my lab’s work.  
After completing my undergraduate research with Dr. Kimble 
and Dr. Carissa Krane (Department of Biology), I was fortunate to 
attend Washington University in St. Louis for graduate school in 
neuroscience. At Wash U, I studied the role of hormones in 
depression and anxiety. Following my Ph.D., I stayed at Wash U as a 
post-doctoral research fellow in the lab of Dr. Robert Gereau IV, 
where I had the opportunity to expand my knowledge set to include 
the field of pain and the importance of academics in the drug 
discovery process for pain and psychiatric disease.  
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I left Washington University in 2011 to join the faculty at 
Duquesne University in the Department of Biological Sciences and 
the Chronic Pain Research Consortium. My research laboratory at 
Duquesne involves three foci. First, we utilize non-pharmacological 
approaches to treat chronic musculoskeletal pain. We just completed 
a phase II clinical trial comparing the impact of combined 
mindfulness meditation and aerobic exercise on chronic low back 
pain. Second, we study the amygdala, an area in the brain involved in 
emotional regulation and pain, using basic science approaches. 
Third, and most relevant to our Cameroon work, we do drug 
discovery for pain, anxiety, and depression. We work with existing 
FDA-approved drugs, such as Narcan (naloxone), to help fight the 
opioid epidemic. We also work with pharmaceutical companies to 
test novel drugs for pain. Finally, we do natural products drug 
discovery. Our longest program in the natural products space 
involves working with marine cyanobacteria. We have been able to 
collaborate with researchers in Curacao, Panama, and Puerto Rico to 
isolate novel compounds from these organisms. We use these 
compounds as novel chemical scaffolds to design better drugs. This 
work took me to Japan in 2016 for the International Association for 
the Study of Pain World Congress on Pain. 
While at this conference, I based myself by a large bulletin board 
that advertised the countries represented at the conference. Beyond 
the usual suspects—from North America, Europe and Asia—I 
noticed the flag of Cameroon. I decided to track down the person 
from Cameroon. This search brought me to the scientific poster of 
Dr. Télesphore Nguelefack from the Université de Dschang 
(University of Dschang).  
After listening to Dr. Nguelefack, we realized that we could 
easily collaborate together on his ethnopharmacological natural 
products research. In ethnopharmacology, researchers explore the 
use of natural products by people, often by people in rural areas 
without easy access to western medicine. Dr. Nguelefack’s group 
goes into villages in Cameroon and asks people what they use when 
they have pain. He then collects samples and specimens of the plant 
or tree utilized by the villagers in order to rigorously test the 
 
99 
medicinal efficacy of the extracts. Over the last decade, his research 
group has been able to progress a number of extracts from the 
villages to the laboratory. However, due to resource limitations at the 
university, he is not able to easily identify the specific chemicals in 
the plant extracts that might be providing the benefit. We realized 
that my group at Duquesne, with the help of my partner, Dr. Kevin 
Tidgewell, could help in this work. We could isolate the pure 
compounds and then send those back to Cameroon for a full circle 
collaboration.  
After that Japan conference in 2016, we wrote a small internal 
grant from Duquesne to fund a trip to Cameroon in 2017. Dr. 
Tidgewell and I travelled to Cameroon where, in addition to 
solidifying our collaboration with Dr. Nguelefack, we gave lectures 
and worked with local scientists. Returning from Cameroon, we were 
able to get additional funding from the IASP for Dr. Nguelefack to 
visit Duquesne and the USA in 2018 as well as for us to return this 
coming summer 2020 in May.2  
An example of one of our collaborative projects is our work with 
a plant Paulinia pinnata. This project was led by a graduate student, 
Pius Pum. We found that extracts from this plant reduced 
inflammatory pain. An article about this work was recently published 
in the Journal of Ethnopharmacology.  
As I reflect on the Cameroon immersion, I must credit the 
program with three elements in my approach to my profession. First, 
the international experience of the immersion program broke down 
an invisible barrier to travelling and to experiencing new cultures. 
Second, the program opened my eyes to different opportunities. If I 
had not participated in the program, there is almost no chance that I 
would have formed that collaboration with Dr. Nguelefack. Third, 
the preparation that we did for the Immersion program provided a 
valuable skill set for travelling to different areas. I also make an 
effort to learn languages, customs, and history of any foreign country 
that I travel to. The Immersion program has made it very easy for me 
to appreciate other cultures—without judgment.  
 
2 The May 2020 immersion was canceled in response to the coronavirus pandemic. 
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Enhancing Global  
Awareness on Campus 
Sangita Gosalia (chair); Shuang-Ye Wu; Treavor Bogard; Anne 
Crecelius; Philip Appiah-Kubi 
Sangita Gosalia 
Introduction 
The Global Education Seminar (GES) program is in its ninth 
year of existence. The program serves as a key faculty development 
opportunity and supports respective academic units’ strategic 
priorities for internationalization. Faculty from across disciplines 
commit to participating in a one-year, seminar-structured program 
prior to a three-week immersive experience in a particular region. 
The intent is to provide faculty with a mechanism to expand their 
understanding of the world and, in doing so, shape new or existing 
curriculum, faculty or student collaborations, research opportunities, 
and/or other international opportunities.  
Regions of focus for the GES program have included China, 
Argentina, Peru, Chile, Ghana, Togo, and South Africa. “Enhancing 
Global Awareness on Campus” was a session part of the 2020 Global 
Voices Symposium in which we invited six past GES faculty 
participants to discuss their GES experience, stating its impact both 
personally and professionally, and explaining how they have been 
able to disseminate to the campus community the knowledge they 
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have acquired. Faculty concluded their reflections with suggestions 
on what can be done to promote global consciousness and awareness 
on campus.  
Shuang-Ye Wu 
I participated in the Global Education Seminar series during the 
2011-2012 academic year with the target country of China. This 
program has been 
instrumental for my 
professional 
development ever 
since. I am 
extremely grateful 
for this wonderful 
opportunity, one 
that has broadened 
my professional as 
well as personal 
horizons, fostered 
international 
collaboration in scholarship, and promoted interdisciplinary 
partnership among faculty from different areas on campus 
Global Education Seminar 2011-2012 
I had two major goals for participating in the GES program. 
First, I hoped to use China as a case study of unique challenges that a 
developing country encounters in achieving sustainable 
development. This could be the basis for a study abroad program, 
and could be integrated into a variety of existing courses related to 
environmental sciences, policy, and sustainable development, 
particularly in the global and international context. Second, I hoped 
to find potential collaborators in Chinese universities to work on 
climate change in China as well as in the global context.  
GES 2012 China Team 
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Even though I am a native of China, I still found the year-long 
seminar series to be extremely useful and interesting. It provided me 
with knowledge of China from different aspects, some of which I 
was not familiar with. I took advantage of this seminar series also to 
meet UD faculty members from different disciplines interested in 
China, and to discuss with them possible collaborations in teaching 
and research. Our group consisted of diverse faculty, including Suki 
Kwon (Arts and Design), Andy Slade (English), Joe Watras 
(Education), Barbara John and Harvey Enns (Business). Our group 
facilitator was Beth Harrison. It was also wonderful to identify a 
network of people with knowledge of and experience with working 
in China. They provided pragmatic suggestions during the program, 
and helped set up contacts for me to visit during our trip.  
During our three-week trip in China, we had a wonderful 
experience traveling through many cities, including Beijing, Nanjing, 
Shanghai, and Hangzhou. At each location, we visited universities 
and other institutions, and we met faculty working in our own fields. 
Some of these people have become long-term collaborators, and our 
collaborations have led to peer-reviewed journal articles and external 
research grants, as well as to an exchange of students and scholars 
between UD and Chinese universities. 
Impact of GES on Research 
The GES program has been instrumental for my research. Here 
are a few research areas where the collaborations initiated by the 
GES program have yielded significant results. 
Climate impact assessment. My primary research focuses on 
assessing the potential impacts of climate change on the hydrological 
cycle—particularly past and future changes in precipitation patterns, 
extreme storms, and flood risk—through a combination of climate 
models, hydrological models, and statistical methods. Supported by 
the U.S. Environmental Protection Agency (EPA) and other funding 
sources, I have studied sea-level rise and coastal flooding along the 
Atlantic and Gulf coasts, as well as changes in mean and extreme 
precipitation and the associated flood risk in the Midwest and 
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throughout the US. 
During the in-
country visit in the 
summer of 2012, I 
met Dr. Wen 
Jiahong, chair of the 
Geography 
Department at 
Shanghai Normal 
University (SHNU). 
He was very interested in my research and invited me to go back to 
give a seminar to his faculty and graduate students. I went back to 
SHNU later that summer to give a seminar on the impact of climate 
change on the hydrological cycle to a group of 20 faculty and 
graduate students, and we followed up with extensive discussions on 
specific research topics. We also discussed possibilities of 
exchanging graduate students, hosting visiting scholars, and 
collaborating on other future research.  
Since then, I expanded my research in China. In particular, we 
studied how climate change could potentially affect the East Asian 
Monsoon circulation, which is responsible for heavy rainfall and 
devastating flooding in China. With this collaboration, we co-
advised two master’s students and one Ph.D. student from Shanghai 
Normal University. The Ph.D. student came to UD as a visiting 
scholar from September 2013 to September 2014. The results of our 
studies have been incorporated into a global network of information 
developed by the 
United Nations 
Development 
Program to support 
environmental risk 
management in less 
developed countries. 
Our work has led to 
six publications in 
the past five years in 
Disucssion with Dr. Wen and his colleague in SHNU 
Field work with students in Mu Us Sand field 
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such high-impact 
journals as Climatic 
Change, 
International 
Journal of 
Climatology, and 
Journal of 
Hydrometeorology.  
Paleo climate 
change. The GES 
programs helped me 
to establish the initial contact with Dr. Lu Huayu, Dean of the School 
for Geographic and Oceanic Sciences, Nanjing University. The 
research collaborations with Dr. Lu and with other faculty members 
since then led to an invitation for me to work there as a visiting 
professor during my sabbatical year of 2014-2015. During this 
period, I worked closely with two research teams led by Dr. Lu 
Huayu (sedimentologist) and Dr. Hou Shugui (ice core scientist) 
respectively. Dr. Lu’s team focused on reconstructing Quaternary 
climate history based on the loess sequence of the Chinese Loess 
Plateau in semi-arid north China. Dr. Hou’s team reconstruct the 
high-resolution climate and atmospheric history of the Holocene 
based on ice cores drilled from glaciers on the Tibetan Plateau. 
These collaborations have truly opened new directions for my 
research. In collaborating with these teams, I mainly worked on the 
following issues: (1) comparing paleoclimate reconstructions with 
climate model simulations, and looking for possible mechanisms for 
past climate changes during the Holocene (11 ka BP to present); (2) 
establishing past variations of glacier extent on the Tibetan Plateau 
and its relationship to climate change; (3) identifying atmospheric 
teleconnections (i.e. climate variations related to each other at large 
distances, typically thousands of kilometers) that control Asian 
Monsoon strength recorded in Tibetan ice cores; (4) examining 
climatic and environmental controls on variations in stable isotope 
compositions in precipitation, which is essential for accurate 
interpretation of climate proxies involving stable isotopes of water; 
Dr. Pang (left) and Dr. Hou at the Ice Core Lab in 
Nanjing University 
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and (5) linking past climate change to the expansion and contraction 
of deserts in the arid and semi-arid region in north China. My work 
at Nanjing University during my sabbatical year led to a successful 
application for a research grant from the Natural Science Foundation 
of China (NSFC) in 2015, research that aims to assess the potential 
impacts of climate change on the dynamics and spatial distribution of 
sand fields in the semi-arid region in North China, an economically 
important region that is highly sensitive to changes in precipitation 
patterns associated with climate change. Then in 2018 we were 
awarded two substantial grants from NSFC for focusing on the 
climate change and 
glacial variations on the 
Tibetan Plateau during 
the Holocene. Since 
2014, I have co-advised 
three Master’s students 
and one Ph.D. student 
from Nanjing 
University, and I have 
hosted visits from its 
faculty and students. 
Our collaborative 
research has led to over 20 research articles published in leading 
international journals in the field, such as Geophysical Research 
Letters, Journal of Geophysical Research: Atmosphere, The 
Cryosphere, Hydrology and the Earth System Science, and Global 
and Planetary Change.  
Stable isotopes of water. The sabbatical year at Nanjing 
University also broadened the horizon of my research, and I started 
in a new direction examining the variations of the stable isotopes in 
water. Data on the stable isotopes in water/ice (and other climate 
proxies) provide a major tool for reconstructing past climate. For 
accurate interpretation of these proxy data, it is essential to 
understand climatic and environmental controls on such isotopic 
variations in precipitation. I started research in this area during my 
sabbatical but expanded this research after I came back to UD 
Field work in Tibet 
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through collaborations 
with my own colleague 
Dr. Zelalem Bedaso, a 
geochemist and the 
newest faculty member 
in the Geology 
department. He and I 
worked together on a 
proposal for a state-of-
the-art water isotope 
analyzer, which was 
funded by a joint effort between the College of Arts and Sciences 
and the science departments at UD. In addition, we proposed a 
research project that uses water stable isotopes as effective tracers of 
the hydrological cycle and combines their functions with climate 
modeling to assess the future sustainability of water resources under 
climate change. We used the Great Miami Buried Valley Aquifer as 
a pilot study for our integrated approach to examine the 
sustainability of groundwater resources in the Dayton area, a study 
that was funded by the Hanley Sustainability Institute. We worked 
with several UD undergraduate students in this project, which has 
yielded promising results. The results were presented at national and 
international conferences and were published in peer-reviewed 
journals with these students as co-authors. We expanded this 
integrated approach to Ethiopia, a region where water resources are 
under serious threat from climate change, and we are actively 
looking for funding from such sources as the National Science 
Foundation (NSF), U.S. Department of Agriculture, and UN 
Development Program. Our collaborative work in this field resulted 
in six publications in the last couple of year, including in such high 
impact journal as Hydrology and the Earth System Science, Journal 
of Hydrology, and Science of the Total Environment. 
Impact of GES on Teaching 
The experience I gained from GES and the research that has 
been done since have both had a great impact on my teaching and 
UD Geology student Colin McTighe (right) with 
Dr. Pang 
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student mentoring. The content knowledge has been incorporated 
into existing courses, such as SEE 301 (Earth System and Global 
Environmental Change) and GEO 103 (Principles of Geography). In 
addition, I regularly involve undergraduate students from the 
geology department to conduct research with me, as well as co-
supervise additional graduate and undergraduate students from the 
Biology and Engineering departments at UD. Since my sabbatical in 
2014, I also started to co-supervise graduate students from both 
Nanjing University and Shanghai Normal University. I believe it is 
important to train my research students in the spirit of 
interdisciplinary collaboration by co-advising with faculty from 
different fields and providing opportunities to visit and meet other 
researchers. As such collaboration becomes more common practice 
in scientific research, this experience, particularly in the global 
context, is extremely important for the training of the next generation 
of scientists.  
In the most recent example, Dr. Bedaso (Geology, UD) and I co-
advised two geology students to work on a research project that 
integrates isotope geochemistry with climate modeling to assess 
future sustainability of groundwater resources in the Dayton area. 
Both students learned how to collect samples and then analyze them 
in the lab, as well as how to run climate and hydrological models and 
interpret the results. Before we got our own water isotope analyzer, I 
took one of the students in the summer of 2017 to China, where he 
worked closely with graduate students at Nanjing University to learn 
analytical tools and develop lab skills in climate research. Mentoring 
students in research projects has led to many publications, 
presentations at national and international conferences, as well as 
presentations at the University of Dayton’s annual Stander 
Symposium to share with the UD community. In addition, I hosted a 
visit from Dr. Hou, a renowned ice core scientist from Nanjing 
University in March 2015. He met with geology faculty and students 
at UD to talk about his research and discuss possible collaborations. I 
also invited Ms. Wu Yuanjuan, a Ph.D. student from Shanghai 
Normal University, as a visiting scholar to UD from September 2013 
to September 2014, and Ms. Yuan Wei, a Ph.D. student from 
 
109 
Nanjing University, as a visiting scholar from September 2015 to 
February 2016. I believe such international exchange of students and 
scholars has enhanced the educational experience of our students at 
UD and has raised the university’s international profile in both 
education and research.  
In 2015, supported by additional GES funding, a group of us—
Dr. Christopher Agnew from the Department of History, Dr. Barbara 
John from the School of Business, and myself—developed , a study 
abroad program titled Environment and Sustainable Development in 
China: An Integrated Approach from Environmental Science, 
Economics, and History. China provides a unique setting to examine 
the complexity of sustainable development. Developing countries 
such as China are confronted with daunting challenges in 
environmental protection. First of all, they are faced with tremendous 
pressure to develop quickly in order to improve the standards of 
living of billions of people. Conventional economic wisdom views 
the environment solely as a place to extract resources and to 
discharge wastes. Therefore, any attempt to protect the environment 
is regarded as something in conflict with development goals. 
However, more and more developing countries have become aware 
that environmental degradation can threaten the developmental 
prospects, and so have 
come to embrace the 
concept of sustainable 
development. China is 
emblematic in its struggle 
to balance the goals of 
development and the 
imperatives of the 
environment. In this study 
abroad program, we will be exploring these complex issues through a 
few specific case studies, and we will be using an integrated 
approach that will offer the perspectives of environmental science, 
economics, and history. 
Location of the Chinese Loess Plateau 
(shaded area)	
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Case Study 1: 
Restoration of 
the Loess 
Plateau 
The Loess 
Plateau is located 
on the upper and 
middle reaches of 
the Yellow River 
in north central 
China, covering an 
area of 640,000 
km2. The Plateau is 
covered with a thick layer of silty sediment deposited by wind storms 
over geological time. The area is highly susceptible to soil erosion 
because of the highly erodible nature of the material, arid climate, 
and sparse vegetation. It supplies 90% of the sediment load of the 
Yellow River, making it the most sediment-laden river in the whole 
world. The Loess Plateau was highly fertile and easy to farm in 
ancient times, which contributed to the development of early Chinese 
civilization around the area. However, centuries of deforestation and 
over-grazing, exacerbated by China’s population increase, have 
resulted in degraded ecosystems, increased soil erosion, 
desertification, and poor local economies. In 1994, the Chinese 
government launched the Loess Plateau Watershed Rehabilitation 
Project to mitigate desertification; limited success has resulted for a 
portion of the Loess Plateau. A major focus of the Project was to try 
to guide the people living in the Plateau to adopt more sustainable 
farming and grazing practices. At the same time, massive 
reforestation effort was carried out. A documentary made by John D. 
Liu, Lessons from the Loess Plateau, provides a nice background 
introduction to the region and its environmental problems. Dr. Wu 
has worked extensively with Dr. Lu in Nanjing University School of 
Geographic Sciences. His research team has conducted extensive 
research on the Loess Plateau and has taken students there for field 
studies. They could provide local expertise on this site. There is also 
Chinese Loess Plateau	
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the possibility that they would accommodate our students in Nanjing 
University and provide us with dormitory and classrooms for pre-
field trip instructions. We could even invite the faculty members at 
Nanjing University to teach part of the course.  
Case Study 2: The Three Gorges Dam Project 
The Three Gorges 
Dam is located on the 
Yangzi River, the longest 
river in China and the 
third longest in the world. 
It is the site of the world’s 
largest hydropower dam 
project—and probably the 
most controversial one as 
well. The project itself had 
been debated in great 
detail in China for over 
four decades before it was 
finally approved in the late 1990s. Construction started in 1999 and 
was completed in 2010. The primary objective for the dam is flood 
control for the middle and lower reaches of the Yangzi River, which 
is notorious for its devastating floods. It is estimated that over 1 
million people died from 
flooding of this region in the 
past century. With its installed 
capacity equivalent to 18 
nuclear power stations, it was 
also hoped that the dam would 
be a significant source of 
energy for the fast-growing 
economy in China. However, 
the construction of the dam has 
inundated 632 square 
kilometers (395 square miles) of land and displaced 1.2 million 
people. Many of these people are still in the process of being 
The Three Gorges Dam	
The Three Gorges	
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resettled. Therefore, the project has also created enormous social, 
economic and ecological problems. A study abroad program on this 
project would be most interesting for students who want to study 
how conflicting socio-economic and environmental elements play 
out in a fast-developing country like China. Dr. Wu has collaborated 
with Dr. Fan from Nanjing Institute of Geology and Paleontology 
(NIGP) in recent years. He and many of his colleagues have 
conducted extensive research and field work in the Three Gorges 
area on the geology of the region. He could provide local expertise 
on this particular site and help set up contacts with the Three Gorges 
Dam project.  
This study abroad program directly involves three courses from 
three disciplines: Environmental Geology, Environmental 
Economics, and Environmental History. It examines the complex 
relationship between natural geologic processes and their effects on 
human society through historical perspectives. This study abroad 
program provides specific contexts for students to examine some 
fundamental geologic processes and associated hazards (such as 
earthquakes, and flooding) as well as to assess such human impacts 
as pollution, the energy industry, and land-use planning. It provides 
an opportunity to discuss the ramifications of and potential solutions 
to problems associated with utilization of Earth’s resources. The 
interdisciplinary nature and the international setting of the program 
broadens students’ perspectives and enhances their appreciation for 
sustainable development in the global context. 
This study abroad program goes beyond the ordinary classroom 
lectures and brings students directly into the context of China where 
many of the globalization, environment, and sustainable 
development issues play out in everyday life. Intellectually, it takes 
an interdisciplinary approach that integrates natural sciences, social 
sciences, and humanities, and thus it provides students with a well-
rounded understanding of these complex issues. 
Because of this program, a new course was created on the 
environmental history of China and was CAP-approved in 2016. 
Existing curriculum for GEO 109 (Earth, Environment, and Society, 
CAP approved) and ECO 435 (Environmental Economics) were 
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revised and incorporated into this study abroad program. This 
program was offered for the summer of 2017, but it was eventually 
canceled due to low enrollment. We are working on recruitment 
strategies with the Center for International Programs and plan to 
offer it again in the near future. 
Reflection 
This program clearly has been tremendously beneficial for my 
professional development. Before this program, most of my research 
on assessing potential impacts of climate change was carried out in a 
U.S. context. I had long been interested in conducting similar 
research in China. China, the largest emitter of greenhouse gasses, 
faces major threats from global climate change. There is an 
increasing need to assess how climate change will affect China in the 
future, both inside China and in the international community, 
because it is a major player in the global climate politics. Such 
research may serve to motivate and promote changes in China's 
approach to combat climate change. Of course there were some 
challenges in conducting climate impact assessment in China. Most 
importantly, the collection and distribution of scientific data on the 
climate system was not standardized and data sharing was limited, 
which make it difficult to access the data essential to large-scale 
climate impact assessment. Through this program, however, I 
developed a close collaborative relationship with Chinese colleagues 
working in the same field, which has proved to be mutually 
beneficial and has resulted in significant scientific research. The in-
country visit is the most essential part of this program, without which 
none of the above-mentioned results could be achieved. Even the 
most advanced modern communication tools cannot replace direct 
face-to-face meetings with colleagues, meetings in which we can 
exchange ideas and get immediate feedbacks. The university has 
played an essential role in setting up those meetings and in getting us 
connected. I really appreciate this valuable opportunity. 
I also enjoy working and traveling in China with a group of UD 
faculty who share my interests in China. With their own backgrounds 
and expertise, they have provided me with unique insights into 
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various aspects of China. I enjoyed greatly our discussions during the 
trip. China has changed so much since I left in 1995. During this trip, 
and in the years of collaboration with my Chinese colleagues 
afterwards, what amazed me is the amount of resources the 
government has made available for basic scientific research. The 
amount of money awarded by the China Natural Science Foundation 
is staggering, which in turn stimulates great enthusiasm in scientific 
research. I can feel the tremendous excitement among my Chinese 
colleagues for advancing research in their respective fields, and they 
welcome and embrace opportunities for international collaborations. 
All of these are very encouraging signs for a fruitful long-term 
collaborative relationship between UD and the institutions we have 
visited.  
So to sum up, I greatly enjoyed the GES program, and have 
gained enormous benefits from it for my professional development. I 
believe many of these collaborations in research and teaching have 
resulted and will continue to result in both immediate and long-term 
benefits for our students and university. 
Treavor Bogard 
Coming Around Again: Ruminations  
on Circular Time in Global Education 
As a teacher educator, I aim to prepare future educators for 
teaching highly diverse student populations, including students who 
are English Language Learners. These students have significant 
struggles adapting to life in U.S. schools and for all kinds of reasons, 
reasons ranging from language demands, cultural differences, and 
unfortunately, racial and ethnic prejudices. So I wanted to experience 
myself, in some small way, what those challenges might feel like as 
a second language learner. The Global Education Seminar (GES) 
gave me an opportunity to experience life in South American schools 
as a non-native Spanish speaker and to gain a perspective of what it 
feels like to learn in an unfamiliar culture, one in which it would be 
difficult for me to be understood, heard, and known.  
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Obviously, my experience in no way compared to the struggle 
many immigrant students have experienced and will continue to 
experience. But the GES provided me sets of experiences to 
contemplate my social position and cultural identity with 
remembrance of others in different spaces and times, particularly in 
moments of confusion and self-doubt. For example, while my 
colleagues and I were en route from Buenos Aires to Cusco, Peru, 
my passport and cell phone were stolen. I stayed behind in Buenos 
Aires to get an emergency passport. There, now truly alone, I 
thought of the students who had struggled in my classroom as second 
language learners, students whose anxious separation from families 
had probably impeded their learning. There, in Buenos Aires, alone, 
I contemplated what I might have done for them—and what I would 
do for any future displaced learner in my classroom. My temporary 
separation from my peers in an unfamiliar country where I could not 
speak the native language gave me a situational context for 
imagining myself in the shoes that so many of my students in Texas 
had worn, and I felt feel closer to them despite being years and 
thousands of miles apart.  
The experience was one of many that I had while participating in 
the Global Education Seminar that shifted my perception of the 
passage of time from linear to circular, where I began to 
conceptualize a more global, 3-dimensional perspective of events. 
Even the idea of global education suggests a circular orientation to 
time and place from which we shift our consciousness toward a 
whole and recognize the interconnectivity of people and social 
issues. By perceiving the ripple effects of our action and attuning 
ourselves to the cause and effects of our actions on a global scale, I 
believe we become positioned to develop a sense of shared 
responsibility to one another. Martin Luther King Jr. famously said, 
“Whatever affects one directly, affects all indirectly. I can never be 
what I ought to be until you are what you ought to be. This is the 
interrelated structure of reality.” For me, this speaks to the potential 
of global education that is attuned to the circular progression of time.  
Many ingenious cultures in Peru and Argentina see time as 
coming around again in a circle. They do not conceptualize spring, 
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summer, fall, or winter as separate points on a line, but rather points 
that connect in a circle. For example, in Lima, Peru, the Incas hold 
sacred the infinity spiral (see photo).  
The symbol represents the belief that opportunities, risks, and 
dangers re-present 
themselves when 
people are wiser. 
Seen in this light, 
an unresolved 
event that 
happened in the 
past will often 
affect a situation 
in the present, 
offering up 
opportunities for 
us to grow. In 
other words, the same event or circumstance may keep repeating, 
just in different guises, until we face the situation and take action, 
learning what we need to learn from it. Let’s say, for example, an 
argument I have with my sister at age 45 triggers an unresolved 
negative experience that we had as children. That negative 
experience from way back then plays into the present dynamic and 
presents an opportunity for us to contend with an old hurt—or else it 
will keep interfering with our relationship. As proof of the veracity 
of the cyclical nature of time, how often do we (in the West) say, “If 
I had known then what I know now, I would never have done what I 
did?” 
Different orientations toward time were evident in the modes of 
instruction used at the different schools we visited. My first sense of 
the circular passage of time occurred while visiting village priests 
and educators at the Virgin of Caacupe chapel, in the Barracas 
neighborhood of Buenos Aires. Located in the heart of a “villa 
miseria” (translated a village of emergency), the parish served the 
needs of residents who contended with the effects of poverty in areas 
so savage that ambulance and police have sometimes refused to 
Infinity spiral 
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enter. And yet, the parish stationed in the middle of the villa was a 
place of respite and renewal. At the time we visited, the parish ran a 
secondary school, several soup kitchens, and a trade school. Images 
of the Virgin of Caacupe adorned the chapel. Our guide, Perico, told 
us that the residents regarded the Virgin as the “the mother of the 
slum” and the chapel a place where “life is born, fostered, and 
accompanied.” I remember the parish school as providing a holding 
environment for self-development, renewal, and hope that placed me 
into a circular relationship to time.  
A Time for Dialogue  
In the parish school, my orientation toward time as circular was 
connected to a sense of community in which learning occurred in 
relation to one another within a collective. Interactions that unfolded 
provided teachable moments from which to meaningfully anchor 
language instruction to matters unfolding here and now. For 
example, I recall how one English language lesson occurred through 
having us dialogue with students and join them in a circle to enact a 
mate-sharing ritual. A pamphlet that I read about the tea-drinking 
ritual explains: “When people gather to drink mate (mah-tay) 
something magical happens. … It has rites which are carefully 
performed in the same way, day after day. … The mate gourd circles 
from hand to hand. And then, slowly, conversation starts, people 
come closer together, confidences are exchanged.” 
The ritual honors attending to others. The immediacy of facing 
one another in a circle while following the mate ritual fosters 
collective interest and curiosity in one another. That day in the parish 
school, by sharing the mate ritual, we got our language instruction 
situated in building relationships and rapport with others. The ritual 
orientated me to a circular conception of time in which I perceived 
myself and the other people in the circle beyond language, ethnicity, 
social class, and geographical location. I began to see us as a 
collective human spirit that seemed beyond time and space. I thought 
both in terms of the sense of unity I felt, but also in terms of the 
divisions between us. I began to personally reflect on my life 
chances relative to those of the young people around me, to 
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recognize my prejudices and biases surrounding best practices and 
language learners, and to correct my misperceptions.  
Without an official curriculum or lesson plan, the educators and 
students trusted that the right opportunity would emerge within the 
collective in which to impart instruction. This reliance on Karios—
taking advantage of the right time or moment—is a quality of 
circular time that places more value on being than on doing. I believe 
this is why I was so profoundly touched by a feeling of 
connectedness and solidarity among the students at the Virgin of 
Caacupe chapel.  
However, at the Santa Maria High School, students were more 
forward thinking, aiming toward the mastery of learning goals, the 
progression of skills that led to an end goal or product from which 
they could develop a sense of their future roles in society. While this 
is, of course, an important goal of education, the sense of meaningful 
connection to content and to one another was not at the heart of the 
learning. The school—like those in the U.S.—structured time in a 
linear manner that focused on skills progression. Standardized 
curricula, sequenced lessons, and bell schedules controlled bodies 
and minds toward mastery of skills and dispositions and toward the 
cultivation of future selves. Students were reminded that they were 
going to be running the country, that they were the future 
businessmen and businesswomen, politicians, and community 
leaders. There was, therefore, more a spirit of individualism and 
competition, one that diminished, at least for me, the communal 
types of learning that give way to healing and renewal through the 
strengthening of bonds and collective actions.  
So what has this meant, then, for me as a teacher educator? For 
one thing, I have oriented myself toward creating learning 
experiences in which my students (and I) can relate what we are 
learning to our past, present, and future selves. For example, in the 
course Education and Social Justice, my students and I do an “auto-
ethnography” journal entry to reflect on life in schools through the 
paired lens of race/ethnicity, social class/poverty, gender/sexuality, 
and spirituality/religion. We begin each class, first, by responding to 
a prompt that is designed to help relate the readings to our individual 
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experiences of life in schools, and then, second, by sharing those 
experiences in a circle formation, with the aim of reflecting on how 
those past experiences can become the lotus point for examining 
concepts in the readings that may now shift how we understand those 
past experiences, thus offering moments of personal growth in the 
present. So sessions concerning language learners and racial 
inequities in school achievement, for example, begin with writing 
and dialogue around such auto-ethnography prompts as the 
following:  
• Describe a time when you strove to assimilate into a new 
culture. For example, this could be an experience adapting to 
an unfamiliar country, social group, school, 
workplace/profession. What was the experience like? How did 
you adapt? What were some challenges? What were some 
rewards? 
• Think about an early race-related memory. How old were you? 
What feelings were associated with it then? Now? Did you talk 
about it with someone? What experiences of safe climates for 
discussion of race have you had?  
• Have you ever felt trapped or confined by a label or stereotype, 
racial or otherwise? If so, how would you break out of it? 
The auto-ethnography journal entries makes it possible for us to 
interrogate our personal experiences and locate them within wider 
cultural, political, and social meanings and understandings. By 
reflecting critically upon our schooling experiences in light of the 
course readings, we shift toward a circular orientation toward time, 
to recognize how social-cultural/political forces in schools have 
afforded us certain privileges or, alternatively, presented us 
disadvantages to overcome. By reflecting critically on our past, then 
relating our memories to one another in the present, we occasionally 
notice patterns of behavior and thinking that have held us back, ones 
that we can now heal with a more enlightened perspective, so that we 
are less inclined to repeat old patterns of thinking that splinter us 
from each other, that resist criticality, and limit perception of our 
shared humanity. 
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A Time for Emotional Intelligence: Working Through 
Encounters with Alterity  
Of course, strengthening interpersonal relationships with those 
different from us is an area where we are often challenged, 
particularly when unexamined cultural biases and prejudices separate 
us, perhaps even perpetrate violence, and stand in the way of our 
perceiving ourselves within a collective whole. Educators we visited 
at the Rosto Mariano De La Iglesia School in Lima dedicated 
themselves to helping students confront economic and racial 
disparities that had resulted in prejudices and in bullying behaviors. 
Their intentional encounters with alterity, coupled with the sincere 
effort to work through differences, aimed at the recognition of our 
shared humanity. Educators taught emotional intelligence as a means 
to respond morally and productively to a perceived injustice or to a 
threat to one’s wellbeing. Emotional intelligence, we were told, 
entails the “capacity to be aware of, to control, and to express one's 
emotions, and to handle interpersonal relationships judiciously and 
empathetically.” A dimension of emotional intelligence is the ability 
to understand the emotional experiences and perspectives of others. 
It is theorized, for instance, that bullies seem to have an inability to 
relate to the emotions of others. They may also lack proper skills in 
dealing with their own emotions.  
Educators legitimated emotional intelligence as a valid way of 
knowing by addressing the emotions and behaviors associated with 
the students’ experiences of prejudices and discrimination based on 
ethnicity, region, language, social class, and sexual orientation. Each 
day, educators led students through exercises in understanding and 
managing their own emotions in these situations, and exercises in 
ways they could respond appropriately when confronted with an 
interpersonal conflict. Students worked on building trust and 
personal relationships by sharing their personal experiences. Making 
previously taboo topics public helped students to recognize the 
sources of prejudice, and it offered the groups real-life situations 
from which to collectively engage in moral reasoning, to reflect on 
the relationship between emotions and behaviors, and to identify 
ways they could respond productively when overwhelmed with 
 
121 
negative emotions. In this way, sessions focused on preventive work, 
rather than responding to issues reactively as they occur. 
I recognized this, once again, as a circular orientation toward 
time because the process involved reflecting on experiences in the 
past to inform our understanding of recurring dynamics needing to 
be healed in the present. The school’s integration of emotional 
intelligence into the curriculum inspired my efforts to infuse it as 
well into my children’s literature course. With the goal of helping 
their current and future students manage difficult emotions in times 
of social struggles, I have my pre-service teachers in my children’s 
literature courses use picture books with human rights themes to 
engage students in interactive read-alouds. In these read-alouds, 
students notice and name emotions that a protagonist expresses when 
faced with an injustice. Then they identify ways the character can 
channel their negative emotions into productive behaviors—ones that 
advance human rights. In doing so, we all become more attuned to 
our shared humanity, and we recognize how our actions impact one 
another, either for good or for ill. In doing so, we orient ourselves in 
circular time, looking back to the past in order to heal the present, 
thereby bringing the severed parts of selves together.  
Concluding Thoughts  
Through my time in Lima and Buenos Aires, I came to believe 
that in perceiving time as circular, we enhance awareness of 
ourselves, not only about who we are, but also about where we need 
to grow morally and spiritually and in relation to others. For me, 
orienting to circular time helped me to exercise cultural humility. 
Rather than impart what we know in an imperialist manner, we 
instead enter into unfamiliar contexts and encounter situations in 
which we must work to understand others with real curiosity and 
sincerity and in a manner that stretches our social skills, empathy, 
and critical thinking. For me, this has meant having my students 
engage places of learning where there is potential to find ourselves in 
one another. I believe that this is most possible when we orient 
ourselves in learning experiences that allow for a circular view of 
time, experiences in which we may perceive occasions to embrace 
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cultural humility and moral reasoning, experiences in which we can 
and grow our emotional intelligence in recognizing ourselves as part 
of a larger whole. “In the sweet by and by” we may catch glimpses 
of our shared humanity, and—if only fleetingly—glimpses that 
transcend the external markers of identity and difference, of 
geography and borders that separate us. With each instance of that 
recognition, we may be a little closer to heaven, and more recoiling 
of the hell that prevents us from really seeing one another.  
Anne Crecelius 
Learning the Global Language 
I never thought of myself as a world traveler or even as someone 
who was very globally minded. It took me until college and a study 
abroad program to leave the United States. The seven weeks I spent 
in Italy then were what anyone would hope for a student to 
accomplish on a study abroad: I immersed myself in a foreign 
culture; I struggled through language barriers; I developed some 
independence; and, I got a few additional passport stamps with post-
program traveling. I would return to Europe with my sister a couple 
of years later, following graduation. We hopped between a few 
countries (I’m still grateful to her friend who got married in Scotland 
and prompted the trip), deepening our relationship as sisters and 
deepening my appreciation for travel. Yet, over the next seven years, 
the only stamps I acquired were those on graduate school transcripts 
as I earned my degrees and prepared for my career.  
I began my faculty appointment at UD in fall of 2013. At the 
same time, my colleague Diana Cuy Castellanos was also beginning 
in the department. At some point that first year, it was announced 
that Diana had been accepted into the 2014-2015 Global Education 
Seminar (GES) cohort that would spend a year learning about and 
then travelling to Chile and Peru. At the time, I didn’t think much 
about it—first-year faculty have enough on their minds! But, when 
applications for the next cohort came out, I asked Diana more about 
the program. 
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• “Do they really basically pay you to go abroad?” 
• “Do you have to have connections already in place?” 
• “Do I really want to travel with a bunch of other academics?” 
Our conversations went beyond the simple “yes,” “no,” and 
“you’ll figure that out!”, but that’s the abbreviated version. So in the 
fall of 2014 I decided to submit my interest to the department and 
dean and apply for the 2015-2016 GES Program to Chile.  
Thinking back, I can give you some of the primary reasons why I 
applied: 
• Diana encouraged me. She said it would be a good experience, 
and with the overlap of Chile in her program and the upcoming 
one, we’d be well positioned to take a study abroad program 
there (more travel!). 
• It seemed like a good way to travel a bit (yes, on the 
University’s time—I’m being honest here). 
• I was sort of in a new faculty “apply for everything” mode.  
• Chile seemed a pretty cool country, one that I knew next to 
nothing about, other than its being long. But that length was a 
good setup for a proposed project involving environmental 
physiology. The country has just about every 
climate/geography you could want: ocean, mountains, desert, 
arctic, etc. I could definitely come up with a proposal about 
how to integrate that into an environmental physiology course.  
So I had a few reasons to apply. What about why I shouldn’t 
have?  
Well, a quick side trip from the professional for a brief moment. 
In August of 2014, I was diagnosed with Stage IIIc breast cancer and 
was undergoing chemotherapy treatment throughout the fall 
semester. So maybe my decision was in part the drugs? In all 
seriousness, though, perhaps the prospect of a future adventure like 
traveling to a foreign country was something I needed 
psychologically to help me deal with the year of treatments and 
surgeries that was my second year of teaching.  
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In the end, the pro-con scales leaned heavily in the direction of 
the pros. I submitted my application and was selected as a participant 
in April of 2015. (Full disclosure: I had to search my email for these 
dates—my memory is not that good, especially post chemo.)  
Thankfully (“woohoo” science and medicine!) my treatments 
were successful, and my health returned to a semi-normal status. Fall 
2015 brought the GES 6th cohort together for the first time. Five 
fellow participants and one facilitator would be those who I’d travel 
south with the following summer. We spanned every academic unit, 
and frankly, I was a bit intimidated by the international experience 
they represented. Our facilitator, Susan Wawrose from the Law 
School, was a past GES participant. Malcolm Daniels, ETHOS 
director, and Serdar Durmusoglu from the School of Business 
Administration, were both foreign born and with passports needing 
extra pages. Two historians, Ellen Fleischmann and Tracey Jaffe, 
with expertise in the Middle East and Chile (!), respectively, had 
experience living abroad. Darden Bradshaw from Art and Design 
was closer to my level, and at the same career stage as well, also in 
her second year.  
We spent the year learning about our destination country and 
getting to know each other better as well. My attempts to completely 
refresh my high school Spanish language skills were mostly in vain, 
but I did progress through several Duolingo levels! I frequently 
looked to Diana for comfort that I was “doing enough” and that it 
was okay that I didn’t have my project much more developed than in 
my application. The idea was really more about building a familiarity 
anyways, so I might be more comfortable to bring students, or to 
teach about the country using examples and first-hand photography. 
Actually, I used that to justify a Christmas present of an upgraded 
camera. Thanks, Santa.  
Fast-forward (as often occurs over the academic year) to May 
and our impending departure. Again, I credit Diana for her calming 
words as I tried to prepare for the trip, both mentally and physically 
(what was I going to wear?!). Beginning with our time in airports, 
but through the whole trip, it became clear that traveling with other 
non-family adults was a whole different experience. We quickly 
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looked to our “mama duck” facilitator, Susan, to provide direction—
whether whether she had it or not. Her “friendly” reminders of 
departure times needed to be adjusted for some folks, and choosing a 
restaurant continued to be a lengthy process no matter where we 
were. However, amid all this, the conversations and discussions we 
had were so important. Often, we would talk more about UD than 
Chile, and I learned so much from this diverse group of colleagues. 
Professionally, I think this experience sparked my interest in various 
aspects of the university, and I learned how diverse each unit can be.  
Our experiences in-country were impactful in a number of ways. 
We partnered with the University de los Andes, who had connected 
with the past year’s GES and whom Diana and others would interact 
with for a study abroad that summer (unfortunately, arriving the day 
after we were leaving!). I was able to meet face-to-face with fellow 
physiologists there and elsewhere, growing my appreciation for my 
international colleagues’ differences in academic and research 
settings.  
Tracey had a number of contacts in the area from her past time 
studying and living in Santiago. One of the more powerful 
experiences she arranged for us was a tour of the murals dedicated to 
the Disappeared—victims of the Pinochet dictatorship. We also spent 
time with those who had lost loved ones, as well as with community 
members who work to help others learn about that period of Chilean 
history. I was grateful for the opportunity, and when I returned to 
facilitate study abroad, I insisted that we have our students have a 
similar experience. The impactful and powerful nature was not 
something lost on them either. 
Throughout the experience, we had multiple meetings, and I was 
able to practice my Spanish. I even gave a presentation to a group at 
the hospital in Spanish! Chileans are a polite group and they 
appreciated my attempt, however grammatically incorrect it was. 
These experiences weren’t just about language development, though. 
The conversations helped me to grow as a professional, to appreciate 
my perspectives, and to build confidence interacting with others in 
this kind of context. For a young faculty member, it helped tamp 
down my imposter syndrome, at least temporarily! 
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Personally, my confidence grew, as did my wonder and 
appreciation of the unknown. The desolation of the Atacama desert; 
the floral beauty of an additional side trip to Rapa Nui, better known 
as Easter Island; the bustle of cosmopolitan Santiago in between. All 
of these sites opened my eyes. The global experiences of my travel 
mates and the stories they shared also spoke to the world’s wonders. 
When a colleague back home asked me if I wanted to visit Morocco 
that upcoming December (it was a Groupon offer, so we had to 
decide quick), it was the support of my colleagues that helped me say 
yes to another international adventure.  
In addition to the pictures and souvenirs I brought home from the 
trip, I also took back with me this excitement for adventure, for 
learning about other cultures, and sharing that learning with others. 
Diana and I excitedly began planning to return with students on a 
faculty-led study abroad program the following summer in 2016. We 
would end up recreating many of the experiences we had on our 
GES, both in Santiago and the Atacama. It ended up that Diana was 
only able to join us remotely, so I became the “experienced” one. It 
was a good thing I had all that practice with my Spanish. The ability 
to lead and inspire students to extend their boundaries, real or 
perceived, was one I treasured, enough to want to continue to do it 
for future study abroad programs. The relationships developed in that 
setting are some of my most treasured.  
I didn’t forget my original GES proposal of an environmental 
physiology class focused on Chile. In spring 2019, I was able to 
finally fit it in my teaching load. The hope had been to return with 
students as an imbedded “field work” trip, which ended up not being 
highly enrolled enough to run. I’m hopeful that, with more advanced 
advertisement, a similar program can happen in the future. Even 
without the actual travel to Chile, my past experiences there, as well 
as that of several students in the course who had participated in our 
program, informed and enriched the course. More than that, the 
overall attitude of expanding one’s comfort zone was central to this 
course. As faculty, our comfort zone is often as the director of the 
course, guiding our students’ learning. In this class, I reversed the 
approach and essentially ceded control to the students. Similar to 
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setting a generalized itinerary and then saying, “explore on your 
own,” I gave general guidelines for learning, provided resources, but 
then let students determine their own topics, assessments, and most 
often their travel mates in this learning journey. The experience of 
the course was freeing and in many ways mirrored some of what I 
had experienced on my GES and in subsequent travels. There was an 
initial plan that inevitably had to be altered, I was surrounded with 
people that I would grow and learn about, I knew a little bit about 
what I was planning to do, but I wouldn’t really figure it all out until 
I actually started doing it.  
Having Chile as the framework for our course allowed 
conversations about global awareness to permeate into the class, 
conversations that they otherwise might not have. This is just one 
way I think we can help to build a global consciousness and 
awareness on campus. I think students often anticipate a global 
perspective in a history, sociology, or English class. I think they are 
less likely to expect it in a physiology or chemistry course. Yet, 
disciplines aren’t country specific, and in many cases, a global 
perspective can enhance learning and spark additional curiosities in 
students. Programs like GES that provide this perspective for faculty 
are helpful, but for a variety of reasons, it’s difficult for all faculty to 
participate at that level. And, just as I was intimidated by the 
experience of my fellow GES participants, I think some faculty may 
be intimidated to incorporate anything related to global awareness, or 
appreciate it, for fear that they aren’t the “experts” in the topic. I’m 
here to say, don’t let that stop you. We don’t have to be experts in 
the particular place, or even in the content, to help our students 
understand how to understand, or how to ask questions. We can 
model learning about a new place, a new culture, as we incorporate it 
into our classes. My experiences, however limited they may be, tell 
me that students appreciate seeing their faculty as fellow learners 
(although they are less excited when your “learning” extends a short 
hike to a viewpoint by more than a mile). 
We can promote a global viewpoint in big ways, like through 
GES, study abroad programming, international partnerships, and by 
diversifying our student and faculty profile. Individually, though, we 
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can also promote it in smaller ways. I have souvenirs from my 
international travels (with UD and without UD) on my office walls, 
inviting conversation with staff, faculty, and students on where they 
came from, how I liked it, and where else I want to go. We can seek 
to incorporate global perspectives into our courses, especially those 
courses that may not obviously include them; we should incorporate 
global perspectives not in order to fulfill a CAP component or a 
specific learning objective, but because we live in a highly 
permeable and highly connected world. When presented with 
opportunities to engage students in discussion about global 
perspectives and cultures, we should take advantage of them, even if 
our contributions are limited based on lack of knowledge or 
experience. And, while we emphasize a global consciousness, we 
must also make sure to remind ourselves and students to also be 
good citizens in our local communities, including the campus 
community. We must be intolerant to intolerance.  
It is difficult to become globally aware if we are not self-aware. 
As all of us—students, staff, and faculty—learn about ourselves, we 
increase our capacity to learn about others. Yes, the years of graduate 
school when I wasn’t travelling provided me the credentials to be in 
my current role. However, the independence and the sense of inquiry 
and exploration developed in my international experiences are just as 
important in determining how I fulfill that role today.  
Philip Appiah-Kubi 
Experience from the 2018 Global Education Seminar 
As part of the 2018 Global Education Seminar (GES) cohort, I 
visited Ghana and Togo seeking collaborative opportunities to 
enhance the learning experience in my classroom. The seminar 
provided the opportunity to reflect on how I could utilize a familiar 
culture to build relationships that will generate mutual benefits for 
me, my collaborator, and our students. My objectives for 
participating in the seminar were to identify a collaborator to 
replicate a study I conducted with my peers from the University of 
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Tennessee, and also to update my project management and global 
supply chain management classes. The goal was to make the classes 
more culturally diverse by creating an environment in which students 
can explore and maybe enhance their intercultural competency skills. 
Since I was born and raised in Ghana (which has shaped my 
identity), I was looking forward to a familiar cultural narrative. 
However, the GES also provided me with the opportunity to engage 
with parts of the Ghanaian culture in a way that I had never 
previously experienced. 
In preparation for the seminar, I had a tailored expectation of the 
cultural experience. However, the seminar provided the opportunity 
to view and reflect on the experience through a different lens. One 
such experience was the visit to the Cape Coast Castle. A 
summarized history of the slave trade and a guided tour that provided 
a glimpse of the slave dungeons were enough to trigger a reflection 
about the difference we all can make if we do the right thing. Even 
though I knew the history of the slave trade, it had never been 
presented to me in such a palpable way, and I left there pondering on 
a popular phrase by Dr. Martin Luther King Jr.: “The time is always 
right to do what is right.”  
The visits to the academic institutions in Ghana gave me access 
to professional contacts I had no prior interactions with. A meeting 
with the Dean of Engineering Sciences, Prof. Onwona-Agyeman, led 
me in turn to another colleague, Dr. Ebenezer Annan, who was not 
originally on my itinerary. Dr. Ebenezer Annan and I started 
discussing collaborative opportunities and then, in spring 2019, the 
two of us delivered collaborative online international learning 
(COIL) presentations; my Project Management class worked on 
projects with Dr. Annan’s Environmental Engineering class over an 
8-week long period. One of the projects was for the Dayton 
International Peace Museum. This model benefited students by 
adding to their culturally diverse collaborative experiences. We were 
also able to share teaching materials and techniques. A paper entitled 
“A Review of a Collaborative Online International Learning” was 
recently published in the International Journal of Engineering 
Pedagogy. A second paper has been accepted for presentation at the 
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annual conference of the American Society for Engineering 
Education (ASEE).  
One other outcome from my participation in the 2018 GES was a 
COIL collaboration with a faculty member from Ashesi University. 
Dr. Sena Agbodjah’s project management students and their peers 
from the University of Dayton (UD) worked collaboratively on 
projects in the fall of 2018 and the fall of 2019. Two of the projects 
in the fall of 2019 were for the Mission of Mary Cooperative. As part 
of our collaborations, we both served as guest lecturers on a topic in 
each other’s class, and we also shared teaching materials. One 
comment provided by one of the students in an anonymous survey 
after the COIL experience was representative: “I think working in a 
diverse group gives you more creative solutions that some people 
may never have heard of.” My experience from the GES also gave 
me the chance to establish professional contacts at Academic City 
College, Kwame Nkrumah University of Science and Technology 
(KNUST), and the University of Kara in Togo.  
Personally, GES provided an environment for me to reexamine 
my intercultural competency and to be more globally conscious. 
Beginning with our monthly meetings and the Intercultural 
Development Inventory (IDI), I was challenged to take a critical look 
at my intercultural competency skills. Even though I knew a lot 
about Ghana, the GES gave me the chance to reevaluate how my 
cultural identity has influenced some of my natural tendencies and 
biases. The in-country experience also provided a perfect opportunity 
to learn about the progress of higher education in Ghana and Togo. It 
was fascinating to learn about the collaborations that the institutions 
in Ghana and Togo were already involved in and to hear about their 
quest for more. I was really impressed with their eagerness for 
additional collaborations. On the streets, it was extremely refreshing 
to experience the enthusiasm with which the people of Ghana and 
Togo engaged with us, especially after learning about our journey. 
They did everything not to make us feel like strangers. 
The in-country experience provided by the GES program is a 
great tool for the propagation of global consciousness. To ensure that 
the benefits transcend beyond just the cohorts, participants must be 
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encouraged to share ways that they are advancing their experiences 
to students and the campus community. One other thing that GES 
participants can do is make an intentional effort to include global 
awareness in our curriculum. This could be done by encouraging 
faculty members to categorically state in their syllabi the importance 
and the need to appropriately utilize the opportunities presented by 
our diverse classrooms and campus community. If students hear the 
same message during their first day of classes, it conveys the 
importance that the campus attributes to cooperation, collaboration, 
and community living. These three attributes are fundamental to the 
fabric of UD’s spirit. 
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The Urgency of Global Awareness 
Julius A. Amin 
The 2020 Global Voices Symposium occurred at a momentous 
time in the world. During the Symposium there was chatter about the 
looming threat of novel coronavirus (COVID-19), which already had 
ravaged communities in China. Few predicted its rapid spread. Less 
than a week after the Symposium, many governors and local leaders 
in the U.S. ordered K-12 schools and universities to close as a 
preliminary measure to curb the spread of the virus. Three weeks 
after the Symposium, eight states in the U.S. issued shelter-in-place 
orders for their citizens, and other states were contemplating similar 
action. Repeatedly, people were being told to wash hands regularly, 
cover their mouths when coughing or sneezing, and to use hand 
sanitizers. COVID-19 is a human-to-human infection and therefore 
the population was advised to avoid crowded areas. Globally, nations 
were placing travel restrictions.  
Within the same period the World Health Organization’s 
director, Tedros Adhanom Ghebreyesus, warned of the dire 
consequences of COVID-19 in developing countries. One by one, 
nations in the Global South regions took measures to curtail the 
spread of the virus. COVID-19 had turned into the most dangerous 
pandemic of the twenty-first century. In an increasingly 
interconnected and interdependent global environment, one that is 
notable for the ease with which people can move from one part of the 
world to the other, the virus spread quickly, forcing scientists and 
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academicians alike to realize that any viable therapy to the virus 
entailed collaboration across national and continental boundaries. In 
the daily briefings on the virus, scientists, including Dr. Anthony 
Fauci, Director of the National Institute of Allergy and Infectious 
Diseases, repeatedly spoke of the U.S. Centers for Disease Control 
and Prevention’s collaboration with scientists in other parts of the 
world to find better tests, a cure, or a vaccine for the virus. Clearly, 
the global response to COVID-19 has reinforced the importance of 
global consciousness. To be an informed person in the twenty-first 
century entails an understanding of the interconnected nature of the 
global community.  
The speakers at the Global Voices Symposium used personal 
stories to emphasize that message. From the opening session, in 
which panelists discussed such things as just taking the time to learn 
how to pronounce someone’s name, to working to empower 
immigrants, to the importance of student awareness of the various 
cultures which make up the Americas, the Global Voices 
Symposium stressed the importance of global awareness and 
consciousness. The students’ session pointed to the transformative 
nature of foreign travel and to the ongoing impact of interaction with 
international students on college campuses. Those stories were 
important and reminded those in the audience that they too can—and 
should—engage in similar endeavors. For example, presenter Isabel 
Gerardino Ríos found the experience in Ecuador “strengthening” and 
most gratifying. Lizzie Henninger’s experience at the Factoría 
Cultura, Spain, exposed her to the “stark contrast in wealth and 
poverty in all cultures, communities, and geographic locations of the 
world.” Veronica Halfacre’s message was very persuasive, arguing 
that global consciousness does not occur only with foreign travel, 
that it is also developed on a college campus and within the local 
community. She concluded her presentation: “Although many of us 
may not travel the world, every decision we make and word that we 
speak has a lasting impact. So, we must speak up, stand against 
injustice, and be kind.” Emily Shanahan and Miranda Melone spent 
time in India and Zambia respectively. The experiences had a lasting 
impact on their development of a deep sense of global consciousness. 
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Miranda was transformed by Zambia, and so was Emily by her time 
in India. Along the same lines, Malon Hood’s discussion of the role 
of the Black Action Through Unity (BATU) action plans to promote 
more inclusivity on campus represented an example that other groups 
can emulate.  
Then the presentations by former Cameroon Immersion and 
Global Education Seminar participants emphasized similar themes 
about the transformative nature of foreign travel. Those experiences 
in fact shaped their professional careers and research in 
immeasurable ways. They developed a passion for social justice and 
a better understanding of the interdependent and interconnected 
nature of the global community. The Global South nations, despite 
ongoing challenges, continue to contribute immensely to the global 
community. Adanna Smith concluded her immersion presentation 
with the heartening observation that “Cameroon was a catalyst for 
me becoming the woman I am today. The experience changed my 
life and showed me how I could affect meaningful change. I owe 
Cameroon and the people of Cameroon endless gratitude. Cameroon 
will always be a second home to me.” Themes of social change, 
involvement, activism, justice, and education dominated those 
presentations.  
The lessons of global awareness are many and were well 
articulated at the Global Voices Symposium. At a time when the 
world continues to deal with the COVID-19 pandemic, we are 
reminded of the preeminent role of global consciousness because it 
has become increasingly clear that the solution will come from 
collaboration across national, continental, and oceanic lines. The 
lessons of global involvement as discussed by the Symposium’s 
presenters confirm that global understanding is enriching. And it is 
the wave of the future. 
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